Eastern Illinois University

The Keep
Masters Theses

Student Theses & Publications

1977

Funding, Planning, Conducting and Evaluating
Three Career Guidance Workshops
D. Diane Blair
Eastern Illinois University

Recommended Citation
Blair, D. Diane, "Funding, Planning, Conducting and Evaluating Three Career Guidance Workshops" (1977). Masters Theses. 3309.
https://thekeep.eiu.edu/theses/3309

This is brought to you for free and open access by the Student Theses & Publications at The Keep. It has been accepted for inclusion in Masters Theses
by an authorized administrator of The Keep. For more information, please contact tabruns@eiu.edu.

PAPER CERTIFICATE #2

TO:

Graduate Degree Candidates who have written formal theses.

SUBJECT:

Permission to reproduce theses.

The University Library is receiving a ' number of requests from other
institutions asking permission to reproduce dissertations for inclusion
in their library holdings. Although no copyright laws are involved, we
feel that professional courtesy demands that permission be obtained
from the author before we allow theses to be copied.
Please sign one of the following statements:
Booth Library of Eastern Illinois University has my permission to lend
my thesis to a. reputable college or university for the purpose of copying
it for inclusion in that institution's library or research holdings.

Date

Author

I respectfully request Booth Library of .Eastern Illinois University not
allow my thesis be reproduced because

---------------

Date

pdm

Author

FUNDING, PLANNING, CONDUCTING AND EVALUATING

THREE CAREER GUIDANCE WORKSHOPS
(TITLE)

BY

D. Diane Blair

FIELD EXPERIENCE

'IMfsls
SUBMlmD IN PARTIAL FULFILLMENT OF THE REQUIREMENTS

FOR THE DEGREE OF

Specialist
IN THE GRADUATE SCHOOL, EASTERN ILLINOIS UNIVERSITY
CHARLESTON, ILLINOIS

1977
YEAR

I HEREBY RECOMMEND THIS THESIS BE ACCEPTED AS FULFILLING
THIS PART OF THE GRADUATE DEGREE CITED ABOVE

.,

u

/

DATE

/

,

·

AD~l:iER/7

UtYAKIMtNT Hl:AU

Funding, Planning, Conducting and Evaluating
Three Career Guidance Workshops

BY

D. Diane Blair
B. in Religous Education, Northwest Christian College, 1955
B.S. in Secondary Education, University of Oregon, 1957
M.S. in Guidance and Counseling, Eastern Illinois University, 1975

ABSTRACT OF A FIELD STUDY
Submitted in partial fulfillment of the requirements
for the degree of Specialist in Education at the Graduate School
EASTERN ILLINOIS UNIVERSITY
CHARLESTON, ILLINOIS
1977

359~28

During June, 1976, three career guidance workshops were conducted for four
school districts in Central Illinois.

Funded with monies through the Division

of Adult, Vocational and Technical Education, Illinois Office of Education,
these five-day workshops established a model for districts of all sizes to follow in developing curriculum based career guidance programs.
The paper, "Funding, Planning, Conducting and Evaluating Three Career
Guidance Workshops," illustrates the steps involved from the workshop's conception to its completion.

Four parts illustrate the different phases of the work-

shops.
Writing a Proposal. Since a career approach to education is needed in the
schools in Illinois and since educators generally are not familiar with methods
for teaching with a career emphasis, a plan was proposed which would design,
develop, test, and evaluate a workshop model.

The proposal which was presented

to the Division of Adult, Vocational and Technical Education, outlined the plan
and included rationale for such a project, step-by-step procedures, an itemized
budget, a time-table for completing the steps, and personnel qualifications of
workshop leaders.
Planning the Workshops. After the contract was granted, work began to
establish a format which would be useable at a later time in any school which
is interested in developing a curricular based guidance program.

The specific

steps to be taken, as well as the forms to be used, methods for selecting representative schools, processes for deciding upon material to be used in the workshops, and a means for gaining background information to better understand the
people to be involved, are included.
Conducting the Workshops.

During the first three days of the workshop,

materials developed by the PAGE 2 Project (Programmatic ~preach to §_uidance
fxcellence) were used. These programmed activities led participants through
steps of (1) identifying career guidance goals, (2) establishing priority,

areas needing change, and (3) determine means for achieving changes.

After

going through simulated exercises, the last two days of the workshop were
devoted to formulating a specific, detailed, district-wide plan, a building
plan, and, in some cases, even a room plan for a career guidance program for
the 1976-77 school year.

Outlined were procedures for inviting a panel to

present their feelings as to the needs of the community, as well as procedures
for meeting with the superintendent and key administrators to gain direction
and approval of the proposed plan for implementing a district-wide curriculum
based career guidance program.
Evaluating the Workshop.

Instruments were developed to measure the

changes which took place in the thinking of seventy-eight participants as a
result of having attended the workshops.

These findings were tabulated and a

number of responses were recorded.
It is very reasonable to assume that by making minor modifications to meet
individual district needs, the material contained in this field experience, as
~

well as the material contained in the PAGE 2 materials which are available
through the Illinois Office of Education or Easter~ Illinois University, similar
workshops could be conducted with similar amounts of success.

A final report

which gives additional information will soon be available through ERIC.

PREFACE
In December 1975, a proposal was answered and in January 1976, a
contract was awarded by the Division of Adult, Vocational and Technical
Education, Illinois Office of Education to Eastern Illinois University for
the purpose of conducting three workshops in area schools to assist teachers
and administrators in developing career guidance programs for their particular schools.
As project associate for the Career Education Resource Laboratory
(CERL) who sponsored the proposal, this writer has been active in answering
the proposal and formulating plans and programs for these workshops.
The first three days of the 5-day workshop was devoted.to field testing
materials developed by the PAGE 2 (Programmatic Approach to Guidance Excellence) Project with the final two days devoted to developing specific
programs for each school.

Planning included deciding the specific activi-

ties to be carried out, completion times, personnel to be involved in completing the activity, as well as costs for implementation.
The compiling of information for this field experience will demonstrate
the workshop processes and will include:
- the proposal writing phase.
- the workshop planning phase.
- the actual conducting of the three workshops phase.
- the evaluation phase.
Care has been given to illustrate, by way of a detailed outline, how
each phase was developed.
The workshops were conducted during June 1976.
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Chapter I
INTRODUCTION
Background Infonnation
In 1963, Congress enacted the Vocational Education Acts and in 1968,
these Acts were amended. Since then, the Federal Government has been
funding career education programs across the country with millions of
dollars each year.

As with other educational programs, such as special

education programs, career education seems to make sense in that it contributes to the regular program by adding relevancy. These claims of
relevancy merely mean that learning comes not purely for learning's sake
but for a purpose, that is, the working world becomes a continuation of
the classroom situation or, better yet, a co-partner with the classroom.
If children and youth can see an apparent reason for learning while
they are in the classroom, then what they learn becomes vital. Students
must be motivated to see the realness for learning math, writing, and
science skills. ·Only when a student is excited and filled with a purpose
for learning can teachers hope to make great in-roads upon the resources
of learning.
Education methods, especially at the high school level, have changed
very little since the early 1900 1 s.

Concepts which students learn have

changed a great deal, but the processes by which we teach have progressed
very little. We do know that people learn much more by seeing than they
do by the printed word (symbols) and yet we still place books in children's
hands, tell them to read, and then to answer the questions at the end of
the chapter, or ask them to sit around discussing concepts never experienced.
The following fonnula, classroom+ teacher+ textbook= learning, is still
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the magic process we hold as sacred, and with the financial stress placed
on school districts, even fewer outside resources, such as field trips,
audio visual aids, and resourse persons are being used to stimulate the
classroom•situation.
There are, on the other hand, ultimatums being sent out by the federal
government to the states demanding that all schools everywhere formulate
career education programs.

Teachers and administrators are often at a loss

to know what to do or how to go about obeying these commands.

Often, since

school principals and teachers do not know what is expected of them, they
resent the fact that they are forced to add this program when superintendents
and school boards are demanding cuts in all programs. As with any new concept, school districts delay as long as possible undertaking the alteration
of programs to meet state specifications.
To get a new concept fonnulated and operating most efficiently, teacher
education institutions must take the initiative.

Here new teachers learn

methods and techniques and are at this time formulating a teaching pattern.
It is logical to begin at the beginning with teacher education programs.
The problem arises, then, as to what the best method is for training
experienced teachers.

This project was funded for the express purpose of

career inservice training.
Reason for the Project
Eastern Illinois University has been active in developing career
materials over the past six years.

The following projects have received

federal and state funding:
1.

OCCUPAC Project which developed multi~media pakcages of career
guidance materials.
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2. ETC Project (Enrichment of Teacher and Counselor Competencies in
Career EducatTon Project) took a look at the entire K-6 curriculum
to see how career concepts could be woven into subject matter areas
of mathematics, science, language arts, and social studies.
3. The Agribusiness, Renewable Natural Resources, and Environmental
Protection Cluster Project was a subcontract to develop the K-9
portion of the K-12 project.
4. The Business and Office Education Cluster Project was a project
which took one specific cluster and developed materials.
5.

The Farmer-City Mansfield school district developed a K-6 Career
Awareness Model using the ETC materials as the basis for curriculum development programs.

6. The Follow-up Project was one of the most forward looking efforts
in the area of former student followup. It designed, tested, and
implemented an automated system to gather, process, and analyze
followup data which could be used by local educational personnel.
7. The Career Education Resource Laboratory, funded for three years,
gathered and dispensed materials, and provided 11 how to 11 information for implementing programs to local school people as well as
students and university personnel.
8. The IMPACT Project (Instructional Management Program to Advance
Curriculum Training)-prepared ten curriculum specialists",n vocational and career education. (This writer was one of those ten
interns.
9. The PAGE 2 (Programmatic Approach to Guidance Excellence Project)
developed a multi-media package of staff development materials
used to serve as a resource for effective inservice programs.
It was this PAGE 2 Project which provided an impetus for the Project,
Locally Based Career Education Infusion Model for In-Service Education,
the task in which this writer was involved.

(Note: Six new projects have

recently been funded at Eastern Illinois University totalling an amount of
$15.5,000 for the 1976-77 school year.

This writer is the director of one

project (Combining Activities with Real Experiences - CARE Packages) and
associate director of another (Handbook of Career Activities).
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Chapter II

WRITING THE PROPOSAL
In October, 1975, a request for proposal (RFP} was issued by the
Professional and Curriculum Development Unit, Illinois Division of Vocational and Technical Education, Illinois Office of Education. The idea
behind this particular request was for someone to develop materials suitable for use in a one-week in-service workshop in three different districts

in Illinois. These materials were to assist the districts in formulating
district-wide plans for implementing a career guidance program.
In November, 1975, through the Career Education Resource Laboratory
(CERL} at Eastern Illinois University, the request was answered and the
following proposal was written and submitted.
This writer was involved in planning the strategy for the entire
project and wrote the proposal with the exception of these parts, the
budget, the chart immediately following the budget and the Narrative
DescripUon and Rationale which were written by Carol Sanders, Project
Director.
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ABSTRACT FOR CONTRACTUAL AGREEMENT

WITH THE DIVISION OF VOCATIONAL AND TECHNICAL EDUCATION
TITLE:

Locally Based Career Education Infusion Model for In-Service Education

PRINCIPAL INVESTIGATOR(s)
Carol Sanders
INSTITUTION__E_a_st_e_r_n__ll_l_i_n_o_is__U_n_iv_e_r_s_it_.Y._________________~
LOCATION

Charleston
Illinois
61920
------------,-.,----------------Street
City
State
Zip

REQUESTED ANNUAL BUDGET:

Local

-$4,304.08
- - - - - DVTE$11,972.88

Total $16,276.96

OBJECTIVES OF PROJECT:
1. To develop a flexible career education infusion model focusing on the process
of career development and preparation.
2. Within the model, to develop necessary components which meet the needs of
local districts including: in-servicing of staff regarding components and
implications for a complete career education program, identification of, and
methods for curriculum revision, counseling, placement, and career guidance.
3. To instill guidelines within the model so administrators, teachers, and
counselors understand their respective roles and the organization needed for
district program development.
4. To test the model in three districts in Illinois, one small school site (under
1,000 enrollment), one middle size site (between 1,000 and 2,500), and one
large site (over 2,500).
5. To identify one local person in each of the three sites to serve as adjunct
staff.
6. To assess local student and staff needs prior to testing the model.
7. To follow-up program development with evaluation and continued support.
PROCEDURES OF IMPLEMENTATION:
The Career Education Resource Laboratory will develop a Locally Based Career
Education Infusion. Model for In-Service Education. Focusing on the processes
of career development and preparation, the model will contain components necessary to develop a complete career education program; it will identify methods
for curriculum revision, and will facilitate counseling, placement, and career
guidance.
Utilizing components of the infusion model, CERL staff, with assistance of
an adjunct staff member from each of the districts involved, will conduct inservice programs in three school districts in Illinois.
Based on local needs, the three five-day in-service programs held during the
month of June will carry two hours university credit for participants. CERL
staff will work with each of the three districts for two days prior to two days
of individual district program development. On the concluding day (fifth day),
CERL staff will evaluate the program to date and assist in establishing short
and long range plans for continued growth.
CONTRIBUTION TO VOCATIONAL

&

TECHNICAL EDUCATION:

The project will establish a Career Education Infusion Model appropriate
for in-service education in any school district in Illinois. Guidelines within
the model will define the respective roles of administrators, teachers, and
counselors in the organization of a complete career education program.
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2.3 ITEMIZED BUDGET

Budget Requested Local
from D.V.T.E.
Contribution

Total

I. Salaries

A. Project Director, Carol Sanders .
1. 100% time X 2 mo.@ $1,125

$2,250.00

2. Benefits
a. retirement@ 11.38%/mo
for 2 mo. (128.02/mo.
b. insurance@ $35.00/mo.
for 2 mo.

256.00
70.00

B. Project Associate, Diane Blair
1. 50% time for 3 mo.@ $500/mo.
100% time for 2 mo.@ $1,000/mo.

1,500.00
2,000.00

2. Benefits
a. retirement@ 11.38%/mo.
b. insurance@ $35/mo.
for 2 mo.

399.00
70.00

C. Technical Assistant
1. 50% time for 4 mo. @$500/mo.

2,000.00

2. Benefits
a. retirement@ 11.38%/mo.
b. insurance@ $35/mo. for
4 mo.

228.00
140.00

D. Secretary (Clerk Typist III)
1. 50% time for 2 mo.
@ 2.63/hr. (20hrs/wk. x 9 wks)

474.00

2. Benefits
a. retirement@ 11.38%/mo
b. insurance@ $35/mo. for 2 mo

54.00
70.00
$9,511.00

$9,511.00

II. Contractual Services

A. Consultants
12 days X $100.00

$1,200.00

Ill. Materials and Supplies

A. Office Supplies (consumable paper
and supplies for implementation
of infusion model)

150.00

B. Telephone/Postage (calls to workshop sites)

150.00

C. Dissemenation (handouts and production of material for workshops)

300.00

8

1,200.00

2.3 ITEMIZED BUDGET

Budget Requested Local
from the D.V.T.E. Contribution
D. Materials (books, handbooks, kits,
etc. for workshop sites)

400.00

E. Final Report

100.00

Total

$1,100.00

$1,100.00

475.00
$ 475.00

$ 475.00

886.88

886.88

IV. Travel

·A.Project staff to and from workshop sites and per diem at state
rates

v.

Other Related Expenses
A. Indirect costs 8% of direct DVTE
cost $11,086.00 X 8%

B. EIU Contribution 36% of total

direct costs less DVTE indirect
$3990.96 - $886.88

TOTAL DVTE COST
TOTAL EIU CONTRIBUTION
TOTAL COSTS

3,104.08
$11,972.88

$4,304.08

3,104.08

$16,276.96
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EDUCATION
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ADULT EDUCATION

TECHNICAL
ASSISTANCE
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~

1------------1
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/

LOCAL
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"A"

ADJUNCT

i----------1
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STAFF

SITE
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I

I

"B" t - - - - - - - - +
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11

SAME FORMAT
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CREDIT
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2.4 NARRATIVE DESCRIPTION AND RATIONALE FOR THE PROJECT
The concept of career education has generally been accepted and in

some cases, partially implemented.

Some districts have grasped the vi_!:_alness

and urgency for making career education a part of the curriculum and are constantly crying out for assistance in developing programs.

In other districts,

there is confusion on the part of administrators, teachers, and counselors
as to their respective roles in program development and implementation.

In An Introduction to Career Education - A Policy Paper of the U.S.
Office of Education, Dr. Kenneth B. Hoyt, Director of the United States
Office of Education, states:

"Initiation of comprehensive career education

programs should be undertaken utilizing existing personnel and existing
physical facilities."

He lists career education tasks, essential for initial

implementation of a comprehensive career education effort, for the following
groups:
1.

2.
3.
4.
5.

All classroom teachers.

The business-labor-industry community
Counseling and guidance personnel
The home and family members with whom the pupils reside
Educational administrators and school boards

"Until and unless performance of these tasks (career education tasks of
above groups) is underway, we cannot say that implementation of a compre-

hensive career education program has taken place. While bits and pieces
of career education are obvious in many educational systems at present,
very few have fully implemented these initial tasks. American education
cannot be credited with responding to the demands for educational reform
by simply endorsing the career education concept. Only when action programs have been initiated can we truly say a response has been made.
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During the past several years, it has often been the case that administrators have set aside small segments of time for in-service in which

11

the staff was introduced to the career education concept and to integration
techniques. Consequently, due to insufficient training, individual classroom
teachers have developed fragmented programs with little or no school or
district-wide continuity.
•

In some cases, separate classes have been developed,

thus going against the philosophy that career education activities should be
integrated with the on-going program, and should not be added as another
educational discipline.
During the 1974-75 school year, the Career Education Resource Laboratory
(CERL) staff conducted mini-workshops for 520 educators in fourteen school
districts in East-Central Illinois.

Each workshop was designed to meet the

needs of that district based on the needs shown on a massive ten-county
survey completed during Phase I of the project in 1973-74.
format included:

In general, the

the State of Illinois Model; briefings of local, state, and

national programs; and introduction to career development concepts; a preview
of available materials; utilization of co1TDT1unity resources; and, examples of
infusing career development concepts into present curricula.
Superintend~nts have indicated they desperately need continued help
in program development, as a follow-up to the initial contact.

In some cases

individuals have been given the responsibility for program development, as
evidenced by the numbers of teachers and counselors visiting the Career Education Resource Laboratory requesting help in program development and by the
following excerpts from letters received:
11

I am the Vocational Coordinator at Okawville School. We are situated

as a unit district consisting of three grade schools and one high school.

I

am just beginning to set up career education in the schools ••• ! am looking
for any material which would help attain our goal--career education, (K-12)."
Mrs. Collette Wiermann
Vocational Coordinator
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"We are presently involved in the implementation ·of a career education
program, K-8 in nine elementary schools. We would like to have any suggestions pertaining to materials and methods, as well as services available."

Ms. Cecile Amason
Guidance Director
In order to prevent haphazard programs, there is a need for the devel-

opment of a model that would have implications for a complete career education program, identification of and methods for curriculum revision, counseling,
placement, and career guidance. There is an urgent need for an understanding
among all staff members concerning clearly defined individual and group
role functions and responsibilities in producing and implementing relevant

educational programs.
2.5 OBJECTIVES
1. To develop a flexible career education infusion model focusing on
the processes of career development and preparation.
2. Within the model, to develop necessary components which meet the
needs of local districts including:

in-servicing of staff regarding

components and implications for a complete career education program,
identification of, and methods for curriculum revision, counseling,
placement, and career guidance.
3. To instill guidelines within the model so administrators, teachers,
and counselors understand their respective roles and the organization needed for district program development.
4. To test the model in three districts in Illinois, one small school
site (under 1,000 enrollment), one middle size site (between 1,000

and 2,500), and one large site (over 2,500).
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5. To identify one local person in each of the three sites to serve
as adjunct staff.
6. To assess local student and staff needs prior to testing the
model.
7. To follow-up program development with evaluation and continued
support.
2.6 PROCEDURES FOR IMPLEMENTATION
PROJECT DESIGN
(1)

General Design
The Career Education Resource Laboratory Staff will develop and
test a Locally Based Career Education Infusion Model for InService Education. The various components of the model will allow
for flexibility in local program development and implementation.
CERL will search out existing in-service models suitable for inclusion in the local model.

One model CERL will be interested in

is one being developed by Dr. Marla Peterson who is currently under
contract with the United States Office of Education for the development of a flexible comprehensive career guidance model.

The

uProgranmatic Approach to Guidance Excellence" (PAGE 2) Project
will develop multi-media packages of materials to serve as a

resource for effective programs and will give examples of procedures to be used in administering and organizing a comprehensive
K~adult guidance, counseling, placement and follow-up program. A
major portion of the project deals with the development and testing
of K-adult system which will give proper emphasis to a curricularbased guidance approach.
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The Career Education Infusion Model for In-Service Education
developed by CERL will contain components necessary for a complete
career education program.

Components to be used in each of the

three district sites will be determined by the needs shown on the
local level.

At

a called meeting of the Regional Superintendents, CERL staff

will introduce the SCILLshop concept as a means of developing and
implementing complete career education programs throughout the

local districts. At the same time, CERL's M.P.D. {Career Education
Resource Laboratory's Model for Program Development) will be explained. Superintendents will be asked to assist CERL in choosing
the three in-service sites.
Information about CERL's M.P.D. will be sent to all school districts
in the area served by the Urbana Technical Assistance Team.

Upon

request CERL will send application forms to interested districts.
After selecting the three sites, CERL staff will meet with each
site to explain district involvement in developing CERL's M.P.D.
With the assistance of local personnel, CERL will select and will
work closely with the adjunct staff in developing local plans.
They will be responsible for administering student and staff needs
assessment inventories and assist CERL staff in determining local
needs to establish the best Career Education Infusion Model for
In-Service Education for their district.
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Specific Design: To enhance brevity and conciseness the procedures
for this project are given below in list form:
1. Project start.
2. Hire project staff.
3. Begin publicity to area schools concerning upcoming workshop.
4. Arrange with Eastern Illinois University to give two hours
college credit for workshop.
5. Review and evaluate existing pre-tests and post-tests.
6. Review and evaluate existing follow-up instruments.

7. Continue contact with area schools concerning workshop.
8. Meet with Regional Superintendents of area to explain purpose
of model project and SCILLshop concept.

9. Determin~ criteria for selecting adjunct teachers at each of
three testing sites.
10. Determine criteria for selection of school sites.
11. Determine material needs for operation of workshops.
12. Determine how SCILLshops will be utilized.
13. Review PAGE 2 material to be used in in-service training.
14. Develop follow-up instruments which will determine effectiveness of in-service training.
15. Determine three districts to cooperate in project:
- one district with under 1,000 school population
- one district with 1,000 to 2,500 school population
- one district with over 2,500 school population
16. Hire one adjunct staff member at each of the three sites.
17. Meet with adjunct people to determine their responsibilities
to the school site and to the project.
18. Visit three sites to make preparation for workshop.
19. Develop needs assessment instrument for students.
20. Develop needs assessment instrument for staff.
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21. Consult with DVTE personnel to report progress and determine
further direction.
·
22. Detennine district workshop participants.
23. Adjunct people make initial preparation with school sites
to set up activities and time schedules.
24.

Detennine exact days of three workshops.

25. Utilize PAGE 2 content applicable to local district needs.
26.

Determine workshop format and content.

27. Adjunct people administer student and staff needs assessment
instrument.
28. Study and evaluate progress in relation to time chart.
29.

Design pre-test and post-test instruments for determining
growth of workshop participants.

30. Design a follow-up instrument that can be used for providing
feed-back on effectiveness of workshop activities.
31. Continue close contact with adjunct teachers concerning
progress of workshop preparations.
32. Determine physical needs for operation of workshops.
33. Detennine workshop activities.
34. Compare progress with time schedule.
35. Arrange for physical facilities for workshops in three
area sites.
36. Conduct three In-Service Programs.
37. Submit articles concerning model in-service activities to
professional journals such as AVA, IVA, etc.
38. Submit 100 copies of final report of the model and activities
involved to DVTE.
(2) Target Population
The project model, which will be primarily for the purpose of
developing a workable design for infusing career education into
the schools via staff in-servicing, developing curriculum, and
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revising and outlining career-related activities, will be tested
in three districts of varying sizes which will include K-12
teachers, administrators and counselors:
Site A - Will be a small school district with population of under
1,000.
Site B - Will be a middle sized school district with population
between 1,000 and 2,500 students.
Site C - Will be a large school district with over 2,500 school
population.

School districts will receive notification and an invitation to
be prospective sites through the Regional Superintendents.

Eli-

gible school districts will be those served by the Urbana Technical Assistance Teams.

Selection of sites will be determined

by application, expressed district interest, and feasibility for
using that site.
(3) Time Schedule
An organization of activities covering the time period from
December 1, 1975 to June 30, 1976 is shown on the attached
PERT Chart.
(4) Strategies
The following data will be collected through developed instruments:
1.

studen:t ;eeds assessment.

2. Staff needs assessment.
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2.

3.
~
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4.
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5.
6.
7.
8.
9.
10.
11.
12.

13.
14.

Project start.
Hire project staff.
Begin publicity to area schools
concerning upcoming workshop.
Arrange with EIU to give college
credit.
Review and evaluate existing pretests and post-tests.
Review and evaluate existing
follow-up instruments.
Continue contact with area schools
concerning workshop.
Meet with Regional Superintendents
to explain purpose of model project
and SCILLshop concept.
Determine criteria for selecting
adjunct teachers.
Determine criteria for selection of
school sites.
Determine material needs for operation of workshops.
Determine how SCILLshops will be
utilized.
Review PAGE 2 material to be used
in in-service training.
Develop follow-up instruments.

15 .. Determine three districts to be
sites.
16. Hire one adjunct staff member at
each of the three sites.
17. Meet wtih adjunct people to
determine their responsibilities.
18. Visit the three sites to make
initial preparations.
19. Develop needs assessment instrument for students.
20. Develop needs assessment instrument for district.
21. Consult with DVTE personnel to
report progress and determine
further direction.
22. Determine district workshop participants.
23. Adjunct people make initial preparations with school sites to set
up activities and time schedules.
24. Determine exact days of workshop.
25. Utilize PAGE 2 content applicable
to local district's needs.
26. Determine workshop format and content.

Adjunct people administer student
and staff needs assessment instrument.
28. Evaluate progress in relation to
time schedule.
29. Design pre-test and post-test
instruments.
30. Design a follow-up instrument.
31. Continue close contact with adjunct teachers concerning progress.
32. Determine physical needs for operation of in-service.
33. Determine workshop activities.
34. Compare progress to time schedule.
35. Arrange for physical facilities
for workshops in three area sites.
36. CONDUCT THREE IN-SERVICE PROGRAMS.
37. Submit articles concerning workshop to professional magazines
such as AVA, IVA, etc.
38. Submit 100 copies of final report
and of the model and activities
involved to DVTE.
27.
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During the model program, workshop participants will be learning to use
various methods and techniques for presenting career education concepts through
classroom.activities.

Packages of in-service materials will be assembled for workshop purposes.
These packages will include:
- Career information about which educators need to be informed.
- Step-by-step methods for conducting an in-service program for
educators within their own school settings.
- Outline of responsibilities of administrators, teachers and
counselors in promoting, organizing, and conducting a
career-related curriculum.
- Outline of concepts which should be included in courses of
study.
- Instruments developed to measure various elements such as:
- needs assessment of students
- needs assessment of staff (teachers, counselors, administrators}
- program evaluation
- follow-up
- "Methods for Uti 1i zing Community Resources."
- Annotated Bibliography of CERL's materials available for loan.
- Publishers and materials which may be purchased.
- Procedures for school districts to follow in making short-term
and long-term plans for career development.
The above materi~ls will be available to other districts for in-service needs
upon request to CERL.
2.8 EVALUATION PROCEDURES
All components of the project will be under constant evaluation.
ments will be developed to measure progress at various intervals.
1.

Indications of interest will be reviewed as to the various
district response to be testing sites.

2.

Progress reports will be studied and evaluated monthly noting
progress in relation to the PERT chart schedule.

3. Results of the needs assessment instruments will be tabulated
and used at each of the three sites in determining in-service
needs.
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Instru-

4. A pre-test and a post-test will be administered to educators

involved with the model project to attempt to determine career
development changes in program participants.

5. An evaluation instrument for workshop activities will attempt
to measure its strengths and weaknesses.
6.

During the 1976-77 school year an evaluation instrument will be
administered to measure changes in teacher attitudes, materials
and teaching procedures used by model program participants in
relation to concepts covered during the model workshop program.
It would be advisable that findings here be used later in the
development of similar programs.

2.9 PERSONNEL QUALIFICATIONS FOR PROJECT STAFF, CONSULTANTS
a.

Project Director
Carol Sanders will serve as project director for the Locally Based
Career Education Infusion Model for In-Service Education.

As

Director of the Career Education Resource Laboratory for the past
three years, Carol has worked with thirty rural school districts
in career education program development.

She has conducted num-

erous career education mini-workshops in these districts as well
as serving in a consultant capacity to educators and prospective
teachers visiting CERL.

Mrs. Sanders has conducted both large and small group workshops.
During the summer of 1974, she held a one week K-12 Career Educa ...
tion Implementation Workshop on the campus of Eastern Illinois
University that was attended by fifty-one educators from the rural
area.

As Workshop Director of the Farmer City-Mansfield, Illinois

Office of Education Title III project, she assisted thirteen
, teachers to develop curriculum for Model K-6 Career Awareness Program.
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The relationships she has developed with personnel in these districts
will aid in the organization and implementation of the Locally Based
Career Education Infusion Model for In-Service Education.
It will be Mrs. Sander's duty to give direction to the project by
developing initial plans, instigating activities, conducting the
in-service programs, and evaluating project activities.
b. Part Time Professional Staff
Mrs. Diane Blair will serve as Project Associate. As a participant
in the IMPACT (Instructional Management Program to Advance Curriculum Training) Project at Eastern Illinois University, Diane interned
with the Comprehensive Illinois Occupational Education Demonstration

Center at Cumberland, Illinois. She is presently Project Associate
for the Career Education Resource Laboratory and Editor of To Be or .
Not To Be, CERL's monthly newsletter.

Diane has secondary teaching

experience and is currently working on the Sixth Year Administrative
Specialist Degree at Eastern Illinois University.
Diane will assist Mrs. Sanders in every phase of the project.

Her

main responsibility will be organizing the three workshops through
direct contact with the local districts and adjunct staff.
c.- Consultants
Or. Marla Peterson, Ms. Jan Treichel, and Ms. Joyce Felstehausen
will serve as consultants for the three local workshops. These
three educators have been involved in various state and federal
career education projects and are currently all staff members of the
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federally funded "Progranmatic Approach to Guidance Excellence"

(PAGE 2) Project at Eastern Illinois University.
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VITA
of
Carol Sanders
Education
1961
1968
1972
1974

B.S. University of Wisconsin at Lacrosse, Lacrosse, Wisconsin
Majors: Physical Education & English
University of New Mexico, Albuquerque, New Mexico
Sumner school - 9 semester hours
M.S. in Education, Eastern Illinois University, Charles ton, Illinois
Major: Guidance &Counseling
Eastern Illinois University, Charleston, Illinois.
Work started for Sixth Year Specialist Degree

Research Project Experience
1972
Faculty Assistant & Research Associate with OCCUPAC, Eastern
Illinois University, Charleston, Illinois
1973-75
Instructor & Project Director for Career Education Resource
Laboratory Project, Eastern Illinois University, Charleston,
Illinois
1975
(Summer) Assistant Project Director, Illinois Office of Education
Title III Project, Model K-6 Career Awareness Program
Other Work Experience
1961
Waterfront Director at Turtle Island Summer Camp (Ages 6-15)
Physical Education Teacher, Deerfield High School, Deerfield,
1961-63
Illinois
1962
Summer day camp counselor (Ages 6-10} Deerfield, Illinois
Physical Education Teacher, Highland Park High School, Highland
1964-65
Park, Illinois
Physical Education Teacher, West Mesa High School, Albuquerque,
1967-69
New Mexico
·
1975
Continuing Education Class, "Seminar in Occupational Education
11

Presentattons
1972
- Vermilion County Guidance Association, Fithian, Illinois
Western Illinois Workshop of Career Education, Peoria, Illinois
School Groups Visiting the OCCUPAC Project at Buzzard Lab School
Denver, Colorado
·
Montgomery County Schools, Baltimore, Maryland
Hackensack, New Jersey
1973
5920 - Occupational, Educational, Personal, and Social Information
Graduate Class, Eastern Illinois University
1974
5722 - Innovations in Industrial Education, Graduate Class,
Eastern Illinois University
"Comprehensive Illinois Occupational Demonstration Center"
Cumberland, Illinois
Douglas County Counselors Association, Villa Grove, Illinois
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Presentations
Coles County Institute, Charleston, Illinois
1975
Eighth Grade Student Assembly (2), Charleston, Illinois
Career EXPO, Eastern Illinois University
Counselor Articulation Day, Eastern Illinois University
Continuing Education for Women Group, Eastern Illinois University
• American Vocational Association National Convention, New Orleans,
Lousianna
Council of Occupational Teacher Educators, Eastern Illinois
University
Occupational Education Graduate Class, ~niversity of Illinois
Occupational, Education, Personal, and Social Information
Graduate Class, Eastern Illinois University
Senior Seminar in Home Economics, Eastern Illinois University
Elementary Social Studies Classes (4), Eastern Illinois University
Student Teacher Seminar, Eastern Illinois University
Pi Omega Pi, Honorary Business Educators Fraternity, Eastern
Illinois University
Lake Crest Eighth Grade Graduatton, Oakland, Illinois
Graduate Curriculum Classes (3), Eastern Illinois University
Home Economics Methods Class, Eastern Illinois University
Senior Seminar in Home Economics Class (2), Eastern Illinois
University
IMPACT Interns, Eastern Illinois University
C.I.O.E.D.C. Demonstration, Greenup, Illinois
In-Service Presentations Made to School Groups
1972
Carmi, Illinois
Casey, Illinois
OCCUPAC Consultant Workshop, Eastern Illinois University Lab
School
1975

Casey Elementary, Casey, Illinois
Marshall Junior High, Marshall, Illinois
Kansas Community Unit No. 3, Kansas, Illinois
Arcola Elementary, Arcola, Illinois
Tuscola Elementary, Tuscola, Illinois
Villa Grove Elementary, Villa Grove, Illinois
Altamont Community Unit No. 10, Altamont, Illinois
Newton Junior High, Newton, Illinois
Vandalia Elementary, Vandalia, Illinois
Sullivan Elementary, Sullivan, Illinois
Findlay Community Unit No. 2, Findlay, 11 l i noi s
Charleston Elementary Schools (3), Charleston, Illinois
Charleston Junior High, Charleston, Illinois
Mattoon Elementary, Mattoon, Illinois
Oakland Community Unit No. 5, Oakland, Illinois
Monticello Elementary, Monticello, Illinois

Professional Organizations
American Vocational Association
American Personnel &Guidance Association
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VITA
of
D. Diane Blair
Education
1955
1957
1975
1975

B. Rel. Ed. - Northwest Christian College, Eugene, Oregon,
Religous Education
B.S. University of Oregon, Secondary Education
M.S. Eastern Illinois University. Guidance and Counseling
Eastern Illinois University. Work started for Sixth
Year Administrative Specialist Degree

Project Experience
1974-75
Participant in IMPACT (Instructional Management Program to
Advance Curriculum Training) at Eastern Illinois University,
Marla Peterson, Director.
1975
Career Education intern with CIOEDC (Comprehensive Illinois
Occupational Education Demonstration Center) at Cumberland,
Dorthy Lawson, Director.
1975-76
Project Associate (half-time) at CERL (Career Education
Resource Laboratory), Eastern Illinois· University, Carol
Sanders, Director
Other Work Experience
1955-56
Church secretary and youth director, First Christian Church,
Roseburg, Oregon
1957-59
English and Speech Teacher, Glide High School, Glide, Oregon
Presentations
1975
Eastern Illinois University student chapter, Association of
Ch"ildhood Education International (ACEI), What IS Career
Education f.nyway?
11

11

Participations
1974
Serve as graduate student participant on Division of Vocational
and Technical Education Evaluation Team, Salem Public Schools,
Ron Stadt, team leader.
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2.10 PREPARATION OF REPORTS
At the conclusion of the project, 100 copies of the Locally Based
Career Education Infusion Model for In-Service Education will be submitted
to the Professional and Curriculum Development Unit, Division of Vocational
and Technical Education, Illinois Office of Education, Springfield, Illinois.
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Chapter III

PLANNING THE WORKSHOPS
The project was funded and began on February 1, 1976.

It should be

noted that in the proposal, the starting date was set for December 1, 1975,
but due to delays in reading the proposals and in making their selections,
as well as negotiations that had to be made, the project did not begin until
February 1, 1976. This is very often the case with funding agencies and
makes personal planning very difficult.

The revised PERT Chart (Table 1) was followed from February 1, 1976,
to July 1, 1976.

As project associate, this writer was the only person work-

ing on the project during February, March, and April and this was a halftime position. The other half-time was spent working on the Career Education
Resource Laboratory project.
During these three months, it was the writeris responsibility to
organize the three upcoming workshops since Mrs. Sanders would not be under
contract for thi~ project until May 1, 1976.
The following is a log of the activities performed in organizing and
making necessary preparations for the three workshops conducted in June,
1976.
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REVISED SUMMARY NETWORK
1.
2.
3.
4.
J'\)

"°

5.
6.
7.
8.
9.
10.
11.
12.

Project start.
Hire project staff.
Begin publicity to area schools
concerning upcoming workshops.
Arrange with EIU to give college
credit.
Review and evaluate existing pretests and post-tests.
Review and evaluate existing
followup instruments.
Continue contact with area schools
concerning workshops.
Meet with Regional Superintendents
to explain purpose of SCILLshop
concept.
Determine criteria for selecting
school sites.
Determine material needs for
operation of workshops.
Determine how SCILLshops will be
utilized.
Review PAGE 2 materials to be used
in in-service training.

13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.

Develop followup instruments.
Determine three districts to be
sites.
Visit the three sites to make
initial preparations.
Consult with DVTE personnel to
report progress and determine
further direction.
Determine district workshop
participants4
Make preparations with school sites
to set ap activities and time
schedules.
Determine exact days of workshop.
Utilize PAGE 2 content applicable
to local district 1 s needs.
Determine workshop format and content.
Evaluate progress in relation to
time schedule.
Design a followup instrument.
Continue close contact with workshop sites.

25.
26.
27.
28.
29.
30.
31.

Determine physical needs for
operation of inservice.
Determine workshop activities.
Compare progress to time
schedule.
Arrange for physical facilities.
CONDUCT THREE IN-SERVICE PROGRAMS.
Submit articles concerning workshop to professional magazines
such as AVA, IVA, APGA, etc.
Submit 10 copies of the final
report and 150 copies of the
model plan to AVTE.

Program or Timetable of Activity
Preparation procedures for the workshop included:
1. Project began February 1, 1976, and ended June 30, 1976.
2.

Project staff consisted of: .
a. Project Associate - Half time for three months and full time for
two months.
b. Project Director - Full time for two months.
c. Technical Assistant - Half time for three months.
d. Secretary - Full time for two months.

3. Wrote letters to 175 superintendents in Region IV announcing the workshop and seeking application requests from interested districts.
4. Began extensive communications with interested. schools.
5. Arranged with Eastern Illinois University Educational Psychology
Department and Office of Continuing Education to obtain course
number and to offer two hours college credit for the workshop.
6. Reviewed existing career guidance materials and collected possible
materials to be included in the workshop program.
7. Composed the fo Tl owing forms:
a. Workshop application site
b. Workshop participant
c. Demographic data from sites
d. Criteria for site selection
8. Consulted with AVTE personnel to discuss plans and to gain direction.
9.

Presented SCILLshop method of staff development at Regional Superintendent's meeting.

10. Selected and notified the three workshop sites.
11. Selected books and materials to be distributed at workshop sites.
12. Reviewed PAGE 2 materials and consulted with PAGE 2 staff concerning
use of PAGE 2 materials for workshop activites.
13. Developed the following materials:
a. Workshop format and schedule
b. Workshop materials
c. Workshop evaluation
d. Follow-up evaluation
e. Lecturettes
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14.

Duplicated necessary materials.

15. Organized panel discussion format and contaced local people at workshop site to arrange participation.
16.

Visited the three workshop sites to make initial preparations and to
getermine local needs of district.

17.

Determined and arranged for physical facilities for operation of
workshops.

18.

Sent news releases to schools for inclusion in local newspapers.

19.

Determined the following workshop format for the five days:
a. 3 days were spent using PAGE 2 materials (Monday through
Wednesday)
b. Career materials were displayed (Monday through Friday)
c. A panel presented discussion of local needs of community
(Thursday)
d. Developed a district-wide career guidance program K-12
(Thursday and Friday)
e. Workshop was evaluated by participants (Friday)

20.

Provided material to news media describing week-long activities.

21.

Submitted articles concerning model in-service activities to professional journals such as AVA, IVA, and APGA.

After looking at the various components being developed by the Programmatic Approach to Guidance Excellence (PAGE 2) Project, it was decided that
these staff development materials were tailor-made to meet the needs of the
Locally Based Career Education Infusion Model for In-Service Education.

The

following three components, Planning a Career Guidance Program, Implementation
Approaches for a Curriculum-Based Career Guidance Program, and Planning a
Job Placement Program, were exactly what was needed for the locally based
K-12 summer workshops.

The purpose of the PAGE 2 materials was to provide

in-service training materials that enabled career guidance personnel and others
to assess individual and institutional needs, determine goals, state objectives,
decide on appropriate activities, and devise appropriate evaluation procedures
when planning and implementing career guidance programs.
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These staff development materials provided the basis for the first three
(and in some cases four) days of workshop activities.

With the groundwork

laid, the participants were then ready to further plan the

11

how of their
11

district programs and develop segments of their district plans.
The forms, materials, and plans on the next thirteen pages were developed
in preparation of the workshops:
Form 1 - A letter was sent to regional superintendents and to unit
superintendents in Region 4 advertising the workshops (N=
175).
Form 2 - A brochure sent to regional superintendents and unit
superintendents in Region 4 advertising the workshop (N=
175).
Form 3 - This Workshop Site Application was sent to superintendents
expressing an interest in becoming a workshop site. (N=25).
Form 4 - Criteria Sheet for choosing the workshop sites was used after
all applications had been returned (N=8). The applications
were divided into the three sizes:
Small - Under 1,000 school population
Medium - Between 1,000 and 2,500 school population
Large - Over 2,500 school population
This criteria sheet was then used to determine the three
school sites which was felt would benefit most from having
the workshops.
Form 5 - This Information Sheet for Workshop Participants was sent to
schools with Eastern registration materials after they had
been notified of their selection.
Form 6 - A sheet containing Local Arrangements was sent after our
initial visit to the school, but before the beginning of the
workshop. We asked that the person in charge be responsible
for these preparations.
Form 7 - A News Release was sent to each school advertising the workshop.
The school could use the item any way they wished, but our
suggestions were to use it either in the district newsletter
or a personal note to each teacher, administrator, and counselor.
Form 8 - A Demographic Information Sheet was solicited from each
superintendent to assist us in understanding better the district.
Form 9 - After the local person in charge identified possible panel
members, a letter was sent to them.
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Fonn 10- A set of thought questions· was sent to panel members to help
them in preparing for their presentations on the panel.
Fonn 11- A Follow-up Letter has been prepared and will be sent to all
workshop participants in February, 1977.
Fonn 12- This Follow-up Questionnaire will be sent at that time to seek
information concerning the effectiveness of the three workshops.
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Form 1

CARIIR IDUCATION RISOURCI LABORATORY
Buzzard Education Building

Eest.-n Illinois University

Charleston, Illinois 61920
(217) 581-5524

Dear Superintendent:
Recently the Career Education Resource Laboratory (CERL) was
awarded a contract, through the Illinois Office of Education, Division
of Vocational and Technical Education, to conduct workshops in Region
IV school districts where there is an interest in developing comprehensive career education/guidance programs.
We are taking this opportunity to let you know about the upcoming
workshops in order that your district may respond if interested in becoming a site. If, after discussing the enclosed information with your
faculties, you are interested in applying for one of the sites, contact
the CERL office for an application form. Three sites will be selected
from the applications which are to be returned by March 31, 1976.
The possibility of hosting an on-site workshop which deals with
current priorities in education is an opportunity your district will
want to consider carefully.
Please ,ontact us for any additional information.
Sincerely,

Carol Sanders
Diane Blair
Workshop Coordinators
Enclosure

Center for Educational Studies

School of Education
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_...Fonn 2

Career Education Resource Laboratory 1 s'
Model for -Program Development
·.Background:

Procedure:

As more and more educators become concerned and involved
- with developing the concepts of Career E.ducation, it becomes apparent that implementation will come more readily
if in-service programs are encouraged which give districts
.· some unified direction. CERL, funded through the Illinois
Office of Education, Division of Vocational and Technical
Education, will assist three Region IV school districts:
·in facilitating career development through subject matter;
in developing or strengthening approaches to career guidance;
a.nd. in planning for implementation of placement services.·.
Three K-12 districts from Region IV will be chosen-as wofkshop sites. The workshops then will be designed to meet
-~ the needs of the districts selected~ District enrollment
will determine workshop sites and dates:
DISTRICT-ENROLLMENT
DATES
Under 1,000 students - June 7-11 .B . (K-12)
1,000 - 2,500 students June 14-18
·June 21-25
C (K-12)
Over 2~500 students
(School districts consisting of l~~s than K-12 would be
required to work out an agreement with feeder ?chools to
coop_erate in the workshop program.)
Each one-week workshop conducted on-site will carry two (2)
hours graduate credit through Eastern Illinois University.
Workshop-participants will meet from 9 a.m. to 3 p.m. daily.
Use of -, oca l physical faci-l i ti es for the workshop wi 11 be
the only expense to the district. Participants will pay
-.$48.00 for two (2) hours graduate credit, (Course No. EDP 4790;
Studies in Education}. Workshop materials will be provided
through project funds~
·
.SITE
A (K-12)

· Method:
Cost:

District
Requirements:

Be vfta.lly interes·ted in developing a comprehensive K-12

~areer ~ducation/guidance program.
_
Guarantee 15-30 registered workshop participants.·

- Guarantee participants representing administration, counselors, teachers (elementary, junior high~ andhigh school),
and encourage at least one participant from local business
and industry.
Apply before March 31, 1976.
ru,- r1u,-t::

Information:

- Contact CERL · (Career Education Resource. Laboratory)·
Staff: · Carol Sanders, Project Director
· Diane Blair, Associate Director
·Room 210 Buzzard Education Building
Eastern Illinois University
Charleston, Illinois 61920
Phone: 217-581-5524
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Fonn 3
Application DP.adline - t1arch 31 1 1976
CERL'S MODEL FOR
PROGRAM DEVELOPf1EtlT
Workshop Site Application
School D i s t r i c t - - - - - - - - - - - - - - - - - - - - - - - - - - - - - Superintendent - - - - - - - - - - - - - - - - - - - - - - - - - - - - A d d r e s s - - - - - - - - - - - - - - - - - - - - - - - Phone-------·List the Names of Schools to.be Involved in the Workshop

(Use reverse side for listing additional schools)
District Statistics
Total number of students in school district - - - - - - - Total number of administrators
Total number of district counselors
Curriculum director /coordinators
Vocational dirP.ctor /coordinators

Total number of teachers
High School teachers----Junior high teachers
Elementary teachers ------Date

school closes for summer v a c a t i o n - - - - - - - - - - - - - - - - - - - - - - - -

Who was involved in the decision to apply for this on-site workshop?----------

May we

contact three of your staff members to determine staff interest for workshop? Yes__No__

To the best of your knowledge, how many participants will be involved in the workshop?
ClassroOITI TeachP.rs
High School
Junior High School
F.lementary

Aclninistrators
Counselors
Business & Industry
Representatives

Is your schoril system currently operating undP.r a One-and-Five-Year Plan? Yes

No_

Only partially ___ Explain-----------------------------List any district career education/career guidance workshops, inservice (short-time programs,
after school, or inservice day) programs in which district personnel have been involved.
Topic Covered

tlho Attended

Grade Level

Length of Time

Please state briefly and concisely what you expect your district to achieve if chosen to be
a workshop site.

(Please continue on reverse side if additional room is needed).
(Signed) _.,.,..,....,.........,......--....,......,......-,--"'TT'---(D1str1ct Super1ntendent)
Please return before March 31; 1976 to:
Carol Sanders, Project Director
career Education Resource Laboratory (CF.RL)
210 Buzzard Building
Eastern Illinois University
Charleston, Illinois 61920
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Fonn 4
Criteria for Choosing
Workshop Sites
School District

---------------- Site A

Site B Site C

The following items will be considered caref~lly as each site is being
considered as a location for the workshop.

1. There is evidence that the decision to be a Workshop site

was decided by more than the administration. (Application.)

2. From information gleaned, this school district would benefit
from such a workshop. (Regional Superintendent or Regional
Vocational Director.)
3. Evidence has been shown that an effort is being made at this
time in the district to develop a program infusing career
concepts. (Regional Superintendent, Regional Vocational
Director, Selected School Personnel.)

4. This school district is known for its willingness to make
changes if it is for the good of the students. (Regional
Superintendent, Regional Vocational Director.)
5. The school district has shown interest in involving the
community in its plan for building its curriculum. (Application.) ·
6. A similar workshop has not been conducted at the school
site before so that concern need not be made of duplication. (Application).
7. The school district is within a reasonable distance for
staff travel. (Map.)
8. The applicant meets the requirements for being a K-12
district or the district has made arrangements for
including feeder schools so that it meets the K-12
· requirements. (Application.)
·
9. There have been indications that participants will be
administrators, counselors, high school teachers, junior
high teachers, and elementary teachers. (Application.)
10. The contacts made with the prospective school district
have been warm and show a vital interest and a spontaneous
excitement for producing a workable K-12 career guidance
program. (Correspondence and phone calls.)
11. A participant has been solicited from business and industry.
{Application).
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t'Onn !>

Oeadline Date - April 30, 1976
CERL'S MOOEL FOR

PROGRAM DEVELOPMENT

Information Sheet
Workshop Participants
Name

--------------------- District --------------

Schoo1

•
Schoo 1 Phone
------------------------------School Address
---------------------------------Home Address
----------------------------------Phone

Check One

-----.,..St"""a"""t,....e-Te_a_c..,..h"Ti-ng__,A,....r-ea_a_n_,.d-S""p_e_c...if.,..i.-c-ri-ra-d...-e Leve1------------

Administrator
Counselor
Teacher
Business and Industry _,_(C_o_m.. _p_a__,n....Y ).__________________________
Representative

---------------------------------------------many years have you been at your present school?

List highest de~ree obtained

How many years of teachinq experience do you have?
How

-----------------Yes
No

Are field trips encouraQed in your school?
Is the use of guest speakers encouraged in your school?
no you have a list of community businesses and industries that are willing to
provide speakers, accept field trip visitors, etc.?
HOW many clock hours have you participated in non-credit career education
inservice and/or workshops?

Hrs.

List any courses and/or workshops dealing with career education that you have previously taken
for credit:
Course No.
Course Title
Institution
Hrs. Credit
Year Taken

(Use reverse side for additional courses)
List full-time jobs (7 hours a day, 5 days a week for at least one month) you have had other than
teaching:

List all part-tir.,e johs (those not listed as full-time above) you have held during your lifetime:
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Fonn 6

LOCAL ARRANGEMENTS
Physical Facilities
1.

2 rooms in close proximity (preferably air conditioned).
- one room should be the main meeting room with chairs and tables
for total number of participants.
- one room with tables and chairs for at least half the total
number of participants

2.

A.V. Equipment

- overhead projector
- screen
- extension cord with adapter (if needed)
3. Lecturn
4. Portable chalk board and eraser
5.

Beverage station (preferably in main room)
- coffee (might help to have an offical "coffee maker")
- soft drinks

Arrangements
1.

Lunch meeting for workshop staff and_ administrators on Wednesday
to plan strategies for Thursday and Friday's planning sessions.
Please invite these people even if they are not at the workshop:
Superintendent and/or
Assistant Superintendent
Principals
Vocational Director(s)
Counselor(s)
We would encourage them to be present on Thursday and Friday if
at all possible to be resource people during the planning phase.

2. Arrange with local newspaper to take picture of workshop participants on Monday morning at 9:00 a.m. and/or on Thursday at 9:30 a.m.
when community panel is present. (A news release will be avaliable
from workshop staff.)
Thank you so much!
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Fonn 7

NEWS RELEASE
(City and State)

.--A workshop designed to help school

personnel with career guidance activities will be held at
Site

on

(Date)

from

(Time)

to

(Name of
(Time)

The workshop is open to all school personnel - administrators, counselors,
teachers, and others who may wish to know about trends and practices in
career guidance. Carol Sanders and Diane Blair will serve as workshop
leaders. The emphasis of the workshop will be on designing a comprehensive
career guidance program that is based on the needs of the students being
served.
Materials that.will be used during the workshop were developed by the
·PAGE 2 (Progranunatic Approach to Guidance Excellence) project staff at
Eastern Illinois University, Charleston, Illinois. This workshop is being
funded with monies from the Division of Adult, Vocational, and Technical
Education, Illinois Office of Education.
Registration forms for the workshop can be obtained from
Address)

(Name and

Deadline for obtaining

registration forms is ___.....
(D_a_t_e....) ______
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Fonn 8

DEMOGRAPHIC DATA FOR DISTRICT

1.

Entire district population

2. Student population of the district

3. Number of Elementary Schools {K-6)
4. Number of Middle or Junior High Schools {7-9)
5.

Number of High Schools (10-12)

6. Number of Public Vocational-Technical Schools
7. Mean Income
8. Socio-Economic Classification (Rural, Urban,
Suburban? Lower~ Middle, Upper? -- or
other appropriate designations)
9. Per Pupil Cost
10. Average daily attendance
11. Number of Students on Free Lunches
12. Budget Allocation for K-6 Career Education
13. Budget Allocation for 7-9 Career Education
14. Budget Allocation for 10-12 Career Education
15. Reimbursement received for K-6 Career Education
16. Reimbursement received for 7-9 Career Education
17. Reimbursement received for 10-12 Career Education
18.· Conmitment to Career Education {System-Wide
Committee Formed? School Committee Formed?
Official Statement by School Board? -- or
other evidence of commitment)
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Fonn 10-A

SUGGESTED QUESTIONS FOR PANEL MEMBERS
Each panel participant will briefly describe various related jobs in that
area.
•

What are the characteristics you see as important for workers in getting a
job?
What are the characteristics you see as important for workers in keeping a
job?
What kind of academic skills should be taught in schools that would benefit
people going into jobs in your field?
What would you like to see school stress as far as work training skills are
concerned?
What is your philosophy of work? What is your philosophy of leisure time?
What is the occupational outlook for young people in your field of work in
this area? In Illinois? In the U.S.?
What advice would you like to give schools as they go about planning a
career guidance program?
In what ways can the community help the schools with career education programs'?
What types of resources and services can the community offer the schools?
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Fonn 10-B

Procedures for Panel Members:
1. Panel will assemble at 9:00 a.m. Thursday for get-acquainted
time and coffee.
2. Panel discussion will begin at 9:30 a.m.
3. Each panel member will be introduced and will talk briefly about:
a. the job he holds
b. academic background
c. conununity activities actively engaged in
4. Questions will be posed by moderator and panel members will respond
at will. Please be ready to respond to each question. You may not
respond to each question, but you should be ready anyway.
5. The moderator and panel members will briefly sununarize responses.
6.

Panel discussion will be concluded by 10:30.

Participants:
-

Should have one participant from each of these areas:

School Board
Manufacturing firm
Local town business
Local town profession

- Local farmer or agriculture occupation
~ Local Chamber of Commerce
- Local clergy

If a participant is not able to be at the panel discussion for some reason,
we are asking that the participant find a replacement in the same area so
that a well-rounded community representation will be present. Thank you.
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Fonn 12-B
District
Position

----------- K-6 teacher

7-9 teacher
- - - 10-12 teacher
--- Other
Counselor
--- Administrator
--- Vocational
- - - Di rector
--- Other
FOLLOW UP
1. Is your district following the K-12 career education/guidance plans
developed during the workshop?
Yes
No
totally K-12 plan
- - - mostly
K-6 level
- - - mostly at
at
7-9
--- mostly at 10-12level
level
--2. Were the plans accepted by school personnel not attending the workshop?
Yes
No
Not presented

3. Were role responsibilities accepted by school personnel not attending the
workshop?
Yes
No
Not presented
4.

Is your district meeting target completion dates determined during the
workshop?
Yes
· No

5. Have you shared what you learned during the workshop with colleagues?
Yes

No

6. Were the plans developed during the workshop realistic?
Yes
No
If your answer is no
state alterations.
11

11

to the above question, please indicate why and

7. Do you feel other districts would benefit in having a similar workshop?
Yes

No
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Fonn 12-B (Cont.)

8. What would you point out as being the most significant way the workshop
influenced your teaching activities?
·

--------------

9. What changes, if any, in the workshop would you suggest?

10. Would you like to attend additional staff development activities?
Yes

No

Please indicate the area in which you would like assistance.

--- a.
b.
--- c.
----

actual participation in group guidance activities
demonstration of group guidance activities
participation in guided activities which will take you into
the community to work with business and industrial resources.
___ d. participation in guided activities which would give you the
opportunity to work with an experienced placement director
e. help in integrating career development concepts into: (check
~~
those that apply}.

science
---math
language arts
--- social
--- physicalstudies
--- music education
--- home economics

---

--- f.

--- art
business

distributive education
- - - trade andand
industry

---health
--- agriculture
--- other -------------

other techniques or topics
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Chapter IV

CONDUCTING THE WORKSHOPS

June 7-11 - Forrest, Illinois
June 14-18 - Newton, Illinois
June 21-28 - Decatur, Illinois
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--Letters to the Editor'--.,

Dear Editor:
On behalf ,of the Career
Education ;Workshop conducted this past week at
.Newton Community High
school, many thanks should be
given to various community
citizens who donated their
time and thoughts.
~embers of the panel were:
, , ; - · · . , : •• ,·,.·
0

i::a.
.0

t;

Career Panel
Discussion·

,'I,

":,!

·~··-··-·;;:_i

,.,,.
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A WORKSHOP designed to help school personnel with career
guidance activities was held at Newton Community High school
last week. The emphasis of the workshop focused on designing a
comprehensive Career Guidance program, based on the needs
of students being served.
As a part of Thursday's activities, a panel of persons involved
in local businesses and industry was formed. Discussion centered on expectations local businessmen hold for the education
of students, which the schools are providing.
. Panel members included, from left to right: Vera Kirts,

.

---

'

r

' . '

Louie Meinhart, a farmer and
board
member;
Dave
Sheppard, employed with
Norris Electric Co-op; Joe
Bierman, a farmer; Larry
Dressback, personnel
manager with SEI Industries;
Mark Dougherty, assistant
vice-president at Peoples
State Bank; Vera Kirts,

'

. _.·

.· .. ' :.

director of nursing at New\or
Rest Haven. They shared witt
us the aspects of their specifi<
jobs and their job industries
Their thoughts were statec
concerning career educatior
and the positive influenc1
such a program can have 01
guiding today and tomorrow':
youth. Those ideas an1
suggestions were very wel
received.
The class, under th1
direction of Carol Sanders ani
Diane Blair from the Caree
Education
Resourc1
Laboratory of Eastern Illinoi
University, was composed o
Eufala Bigard, Judy Ochs
Betty Jo Shafer, Diann.
Mulvey, Kathy Houm~s
Marianna Scott, Nancy Ochs
Dave Thompson, Jan Var
(derhoof, Pat Peterson, Jewe
Bauman, Gene Thornebur
'and myself.
Again, thank you to thos
:who helped us become mor
·aware of the necessity an
possibilities
of
caree
. education.
!'
Respectfully submitte
JudithEhoi

director of nursing at Newton Rest Haven Nursing H"me in
Newton; Mark Dougherty, representing the Peoples State1
Bank; Larry Dressback, personnel manager for SEI Industries; 1
.
Diane Blair, panel moderator from Eastern Illinois University;,
Joe Bierman, area farmer;· .. Dave Sheppard, representing.
Norris Electric; and Louis Meinhart, district school board/
member.
The workshop was conducted by Carol Sanders, assisted by ·
Diane Blair, both of whom are on the staff at EIU. Ap-.·
proximately 13 local educators attended the five-day workshop4
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.A WORKSHOP DESIGNED to help school
rsonnel with career guidance activites was held
the Meadowbrook school in Forrest this week.
tending, were educators from Fairbury-Cropsey

..... .... ·~-· -·
_

· Junior and Senior high· school; Westview school
Forrest-Strawn-Wing High school, Strawn one
forrest Meadowbrook Grade schools; Kempto,
Grade school; Tri-Point and Willow Hill.
Forrest News Photc

Hold workshop for career.
guidance actiyiti~s ·'1-ere
·

'

,l

FRIDAY,JUNEll,1976:

A· workshop designed to help school
personnel with career guidance activities is
being held at the Meadowbrook school in
Forrest this week. The workshop is designed
.for administrators, counselors, teachers, and
;others who are concerned about new trends
and practices. Carol Sanders from Eastern
Dlinois university in compliance with a
contract awarded by DAVTE (Division of·
Adult, Vocational and Technical Educaijon) is
, serving as the workshop leader.
The emphasis of the workshop is focused on
designing a comprehensive Career Guidance
Program that is based on the needs of students
being served.
Materials that are being used during the
workshop were developed by the Page 2
(Programmatic Approach to . Guidance
~cellance) Project Staff at Eastern Illinois
university at Charleston. with £.unds..IJt.oyided

·

by the Bureau of Occupational And Adult
Education, United States Office of Education.
Area educators involved in the workshop
include: Donna Sands, Mary Orth, Flora
Mildred, Jack Mitchell, Judith Hinshaw, and
George Fyke from Fairbury-Cropsey Junior
and Senior high school; Shirley Mitchell, Janet
Beyer, Ruth Lawless, Stephen Davis, and
George McCue from Westview; Margaret
Bertram, Kay Crane, Ruth Haab, . Patti
Harms, Philip Hilti, Ruth Hubly and Sandra
Schrof from Forrest-Strawn-Wing; Ann
Walker, .Peggy Blunier and Joseph Delaney
from. Strawn Grade school; William Ducett,
Marjorie Hunter, and Marjorie Shubert from
Meadowbrook school.
Also Mary Ackerman from Kempton Grad~ ·
school; Joanne Sargeant from Tri-Point and ·
Richarc:1_ Hartrich fi:am WQlow Hill. ,_,~ ,:;i

Abstract
Objectives of the Project
1. To develop a flexible career education infusion model focusing on the
process of career development and preparation.
2. Within the model, to develop necessary components which meet the needs
of local districts including: in-servicing of staff regarding components and implications for a complete career education program, identification of, and methods for curriculum revision, counseling, placement,
and career guidance.
3. To instill guidelines within the model so administrators, teachers, and
counselors understand their respective roles and the organization needed
for district program development.
4. To test the model in three districts in Illinois, one small school site
(under 1,000 enrollment), one middle size site (between 1,000 and 2,500),
and one large site (over 2,500).
·
5. To follow-up program development with evaluation and continued support.
Procedures of Implementation
The Career Education Resource Laboratory developed a Locally Based Career
Education Infusion Model for In-Service Education. Focusing on the processes
of career development and preparation, the model contains components necessary
to develop a complete career education program; it identified methods for
curriculum revision, facilitated methods of counseling, placement, and career
guidance.
Utilizing components of the infusion model, CERL staff conducted inservice programs in three school districts in Illinois.
Based on local needs, the three five-day in-service programs held during
the_month of June carried two hours university credit for participants. CERL
staff worked with each of the three districts for three days prior to two days
of individual district program development.
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Narrative Description of Activity
To acheive an infiltration of Career Guidance concepts into the regular
school program, a series of activities needs to be presented to representative
111e111bers from all levels in an educational system. One or two people cannot
decide to make a change and have any assurance that that change will come
about on a district-wide level. There must be total representation in order
to facilitate change with continuity of purpose.
This project, known as the Locally Based Career Education Infusion Model
for In-Service Education, attempted to create a district-wide awareness by
seeking representatives from elementary, middle school, and secondary levels
as well as counselors and administrators to attend a week-long workshop.
The activities listed on the Workshop Schedule (Appendix) were carried
out at three different sites of varying sizes:
Forrest* - District population less than 1,000 students
Newton - District population between 1,000 and 2,500 students
Decatur - District population over 2,500 students ·
At the conclusion of each workshop various program plans had been formulated. There was a district plan, an attendance center plan, and often
even individual plans had emerged.

* Fai.rbury-Cropsey School District was asked to join the small school site.
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Participant Infonnation
lnfonnation on participants and pertinent information gathered from the
Participant Infonnation Sheets as well as other sources of information was
studied carefully before workshop leaders began the workshops.

Much infor-

mation about the participants and their school setting was needed in order
to be effective in assisting the school personnel in making plans that were
realistic for their particular situations.
Information gleaned is in the form of charts and graphs on the following
seventeen pages.
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Table 1
FORREST-STRAWN-WING; FAIRBURY-CROPSEY PARTICIPANTS
N= 29
Site "A"
Participants and
Addresses

Position

Institution

Background and
Experience

Shirley Mitchell
605 Kring Lane
Fairbury, IL 61739

Kindergarten

Westview

11 years

Janet Beyer
'R. #1
Cropsey, IL 61731

Grade 2

Westview

~

Ruth Lawless
534 s. 5th
Fairbury, IL 61739

Grade 3

Westview

19 years

Mary Ackerman
t R. #1
Piper City, IL 60959

Grade 5

Kempton Grade

11 years

Joanne Sargeant
Cabery, IL 60919

Grade 5

Tri-Point

14 years

George Mccue
Box 56
Cropsey, IL 61731

Grade 6

Westvif!!tl

17 years

Stephen Davis
Apt. #4
210 Inner Circle Dr.
Fairbury, IL 61739

Grade 6

Westview

1 year

Mary Orth
R.R. #1
Fairbury, IL 61739

Grade 7

Flora Mi 1dred
605 Northvi ew

years

Fairbury-Cropsey
-Jr. &Sr. High

20 years

Remedial Reading
7th and 8th

Fairbury-Cropsey
Jr. &Sr. High

9 years

Donna Sands
106 W. Chestnut
Fairbury, IL 61739

Library Assistant

Fairbury-Cropsey

3 years

Judity Hinshaw
R. R. #1
Towanda, IL 61776

Business-Jr. &
Sr. High

Fairbury-Cropsey
Jr. & Sr. High

2 years
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Table 1 (Cont.)
Participants and
Addresses

Position

Institution

Background and
Experience

Jack Mi tche.11
605 Kring Lane
Fairbury, IL 61739

Guidance and
Counseling
High School

Fairbury-Cropsey
Jr. & Sr. High

17 years

George Fyke
409 E. Ash St.
Fairbury, IL 61739

Administrator

Fairbury-Cropsey
Jr. &Sr. High

23 years

Margaret Bertram
502 N. Center
Forrest, IL 61741

Kindergarten

Meadowbrook

9 years

Kay Crane

Kindergarten

Meadowbrook

10 years

Grade 1

Meadowbrook

11 years

Grade 2

Strawn Grade

2 years

Cleo Newman
116 W. North St.
Forrest, IL 61741

Grade 3

Meadowbrook

22 years

Ann Walker
R. R. #1

Grade 3

Strawn Grade

23 years

Grade 4

Meadowbrook

11 years

Grade 5

Meadowbrook

2 years

Grade 5

Meadowbrook

3 years

Counselor K-8

Strawn Grade

R. R.

Forrest, IL 61741
Marjorie Hunter
R. R.

Emington, IL 60934
Peggy Bl uni er
R. R. #1

Forrest, IL 61741

Sibley, IL 61773
Marjorie Shubert
R. R. #1

Saunemin, IL 61769
Philip Hilti
R. R. #1

Cullom, IL 60929
Patti Harms
R. R. #2

Forrest, IL 61741

Joseph Delaney
214 W. Watson
Forrest, IL 61741
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16 years

Table 1 (Cont.)
Position

Participants and
Addresses

Institution

Background and
Experience

Willi am Ducett
215 W. Watson
Forrest, IL 61741

Grade 6

Meadowbrook

Sandra Schraf
320 N. Beech
Forrest, IL 61741

H.S. Home Econ.

Forrest-StrawnWing

14 years

Ruth Haab
R. R. #2
Forrest, IL 61741

High School
Home Ee., Health
Girls' P.E.

Forrest-StrawnWing

15 years

Ruth Hubly
105 W. Oak St.
Chatsworth, IL 60921

High School
English, Typing
Journalism

Forrest..;StrawnWing

20 years

Jane Gaston
Box 344
Salem, IL 62881

American History
Consumer Econ.

Mt. Vernon High

6 years

Remedial Reading
L.D. K-6

Meadowbrook

5 years

Anita Boomgarden
R. R. #1
Chatsworth, IL 60921

&
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5 years

Table 2
FORREST-STRAWN-WING
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Table 3

FORREST-STRAWN-WING
Number of courses taken in Career Education
0

1

2

3

4

TOTAL

K-8 teachers

10

10

9-.12 teachers

3

3

Counselors

1

1

Admi ni s tra tors

1

1

TOTAL

15

15
Table 4

Number of clock hours in non-credit career education in-service and/or workshops
Over
0 1 2 3 4 5 6 7 8 9 10 11 12 12 TOTAL
K-8 teachers

9

9-12 teachers

3

10

1.

3

Counselors

1

Admi ni s tra tors 1
TOTAL

1
1

·1

13

58

1

15

Table 5

FAIRBURY-CROPSEY
Participants

I

=Total year s of exp er,ence
.
. ears at present school

-- -y

=-

59

17

Table 6

FAIRBURY-CROPSEY
Nwnber of courses taken in Career Education
1

0

2

4

3

TOTAL

teachers

8

8

7-8 teachers

2

2

9-12 teachers

1

1

K-6

Counselors

1

1

Administrators

1

1
-

TOTAL

2

11

13

Table 7

Number of clock hours in non-credit career education in-service and/or workshops
0

1

2

3

4

5

6

7

8

9

10 11 12

Over
12 TOTAL

teachers

8

7-8 teachers

2

9-12 teachers

1

1

11

11

K-6

8

C

2

Counselors
Administrators
TOTAL
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Table 8

NEWTON PARTICIPANTS
N= 13
Site

Participants and
Addresses

11

8 11

Institution

Background and
Experience

Grade 1

Ste. Marie Grade

2 years

Judi ty Ehorn
Will ow Hi 11 , IL

Grade 2

Lincoln Grade

7 years

Eufala Bigard

Grade 2

Ste. Marie Grade

Marianna Scott
#1 Absher Place
Newton, IL 62448

Grade 2 - Elem.
and Spec. Educ.

Newton Central

3 years

Julia Ochs
R. R. #1 Box 41
West Liberty, IL

Grade 4

Ste. Marie Grade

8

Betty Schafer

Grade 5

Newton Grade

5 years

Grade 5

Newton Grade

6 years

Janet Vanderhoof
305 E. Morgan
Newton, IL 62448

Grade 6

Newton Grade

4~ years

Dave Thompson
Newton, IL 62448

Grade 6

Ste. Marie Grade

11 years

Ka th l een Houmes
6 Hillcrest Dr.
Newton, IL 62448

Lang. Arts-7th
P.E. - 7th

Central Jr. High

7 years

Jewell Bauman
801 Hickory
Newton, IL 62448

Business Educ.
High School

Newton High

Gene Throneburg
R. R. #1
Toledo, IL

H.S. Phys. Ed.

Cumberland High

.

Nancy Ochs

Position

Rt. 2

Olney, IL

20 years

Rt. 2

Willow Hill, IL

years

R. R. #4

Newton, IL 62448

Dianna Mulvey
R. R. #6

Newton, IL 62448
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26 years

8 years

Table 8 lCont.}
Participants and
Addresses

Position

Institution

Background and
Experience

Patricia Peterson
302 W. Wernsing
Effingham, •IL 62401

Counselor 9-12

Newton High

1 year
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Table g
NEWTON

Participants
~-

1

26

I

,

A B I CI

.

l

-

I

DE

.

•

;

. --

FIG HIIIJIKIC'

I
I

25

. 24
,_23
. 22
21

I

I

-I • ,_
1

t::
1-

l I ~
I I g
1

•

u1ig=t1t-H-++D1ct s~
, 20

=r-tt-t-,~+JJ![IJ

-'~ii[~
c_,o,_,i16rti
+H-+UJI=~
1
I
1

I

'_5

1

J

I

I l

s

J

:: =Tota 1 years of experience
- =Years at present school
--

63

t

Table 10
NEWTON

Number of courses taken in Career Education
1

0

2

3

TOTAL

4

K-6 Elementary

8

8

7-8 Middle School

1

1

9-12 High School

1

Counselors

1

TOTAL

1

2

1

11

12

1

Table 11
Number of clock hours in non-credit career education in-service and/or workshops
0

K-6
Elementary

6

7-8
Middle ·School

1

9-12
High School

1

Counselors

1

TOTAL

9

1

2

3

4

5

6

7

8

9

10 11 12

Over
12 TOTAL

2

8

1

1

2
1

1

2
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Table 12
DECATUR PARTICIPANTS
N= 38
Site "C"
Background and
Experience

Participants and
Addresses

Position

Institution

Naomi Buck
627 S. Crea St.
Decatur, IL 62522

Reading Gr. 1,
2, and 3

Durfee

10~ years

Ruth Ewing
230 Delmar
Decatur, IL 62522

Reading, Title 1

Parsons

1~ years

Nadine Meyer
1097 N. Westlawn
Decatur, IL 62522

Grade 2 & 3

Wm. Harris Elem.

13 years

Mary Ann Hubbard
R. R. #1 Bux 1558
Decatur, IL 62526

Jr. High Science

Jefferson Middle

5 years

William Unzicker
482 S. Edward
Decatur, IL 62522

7th &8th Socia 1
Studies

Mound Middle

7 years

Mary Wortman
635 N. Drive
Mt. Zion, IL 62549

8th Biology-Sci.

Jefferson Middle

7 years

Deborah Wi 1key
725 Fawn Ct.
Mt. Zion, IL 62549

7th &8th EMC

Jefferson Middle

3~ years

Barbara Paul son
2415 W. Forest
Decatur, IL 62522

7th &8th Language Jefferson Middle
Arts

2 years

Allen Parnell
1370 Semor Dr.
Decatur, IL 62521

7th &8th Math

Jefferson Middle

1 year

Jeane McMullen
3044 Greenlake Dr.
Decatur, IL 62521

7th &8th Home
Economics

Jefferson Middle

10 years

Lynda Knox
12 Greenri dge
Decatur, IL

7th &8th Science
and Health

Jefferson Middle

5 years
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Table 12 (Cont.)
Participants and
Addresses
Carol Aumann
641 Karen Dr.
Decatur, IL 62526

Position
· 7th &8th Girls 1
p .E.

Institution

Background and
Experience

Jefferson Middle

16 years

Marilyn Propst
645 S. Whitetail Cr.
Mt. Zion, IL 62549

Mathematics

Jefferson Middle

9\ years

Wade Davis
725 E. Cantrel 1
Decatur, IL

High School
Counselor

Eisenhower High

33 years

Barbara Orr
1105 Nottingham Ct.
Mt. Zion, IL 62549

High School
Counselor

Lakeview High

9 years

Louis Grundl er
920 W. Pershing Rd.
Decatur, IL 62526

Guidance

MacArthur High

33 years

Janice Jones
318 E. 4th
Ramsey, IL 62080

IMC Director

Pana Junior High

4 years

Glen Michael
504 S. Locust
Pana, IL

Teacher

Pana Junior High

5 years

Adrian Ernst
7 Greenridge Dr.
Decatur, IL 62526

Administrator

Durfee Elementary

25 years

James Oette l
3106 Greenlake Dr.
Decatur, IL

Vocational
Director

Decatur Schools

14 years

Derri 11 Meyer
1097 N. Westlawn
Decatur, IL 62522

Elementary
Principal

Brush College
Elementary .

18 years

William Williams
2342 S. Glenmore
Decatur, IL

Admini.strator

Jefferson Middle

25 years

William Crawford
231 S. Woodale
Decatur, IL 62522

Administrator
7th &8th

Jefferson Middle

28 years
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Table 12 (.Cont.}
Participants and
Addresses

Position

Institution

Background and
Experience
6 years

Carolyn Butler
R. R. #6
Decatur, IL• 62521

Dean-7 &8

Jefferson Middle

Leo LaFauce
83 Northland Dr.
Decatur, IL

All Grades
Supervisor

Stevenson

20 years

Dorothy Sa 11 ee
136 Wisconsin Dr.
Decatur, IL 62526

8th Language
Arts

Roosevelt

12 years

Mary Ann Parks
1732 N. Denis
Decatur, IL

Home Economics
9-12

Lakeview High

22~ years

Doris Goenne
134 Nevada
Decatur, IL 62526

Psychology-12th
Contemporary
World-9th

Lakeview High

10 years

Marilyn Scherer
R. R. #4
Decatur, IL 62521

Language Arts
Dept. Chairman

Lakeview High

17 years

Edward Meyer
109 Phillips Dr.
Decatur, IL 62521

C.W.T. co-op

Lakeview High

24 years

Vera Fleming
3992 Constant View
Decatur, IL

Business-12th

MacArthur High

24 years

Barbara Fuson
15 Northland Drive
Decatur, IL 62526

Language Arts

Stephen Decatur

3 years

Barbara Abbott
436 S. Seigel
Decatur, IL 62522

Vocation Food
Service

Decatur Area
Vocational Center

15 years

Norma Fick

Counselor Jr. &
Sr. High, Social
Studies Jr. &Sr.

MacArthur High

18 years

Counselor 9-12
Business Educ.
(Skills)

MacArthur High

28 years

919 W. Wi 11 i am

Decatur, IL

Robert Henderson

84 Ridgeway

Decatur, IL
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Table 12 (Cont.}
Participants and
Addresses

Position

Institution

Background and
Experience

Counselor

MacArthur High

5 years

Sam Milosevich
3137 Christine Dr.
Decatur, IL 62526

Counselor 7th &
8th

Johns Hill Middle

29 years

David Kidd
426 Park Ln. Ct.
Decatur, IL

Counselor 7th &
8th

Jefferson Middle

~

Douglas VanSelow
1995 Eva nda le Dr.
Decatur, IL 62526
•

68

years

Table 13

DECATUR
Participants
• ·1

.

28

27

26

Elementary

Middle School

S=Total years of experience
: =Years at present school

69

High School

Table 14
DECATUR

Participants
A B C D E• F G
A B C D E F

~ =total _years of

experience
-:::· =years
= school ~t present
.

ADMINISTRATORS

COUNSELORS
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Table 15
DECATUR
Number of courses taken in Career Education

K-6 Elementary

0

1

2

1

2

TOTAL

4

3

3

7-8

Middle School

9

2

9-12

High Schoo 1

4

2

1

Counselors

4

1

2

Admi ni stra tors

6

TOTAL

25

12

1

7
8

1

6
6

3

1

36

1

Table 16
Number of clock hours in non-credit career education in-service and/or workshops
Over
0
K-6 Elementary

1

2

3

4

5

6

7

8

9

10

11

12

12

TOTAL
3

3

7-8

Middle School

4

3

3

1

12

1

9-12

High School

7

Counselors

7

Administrators

3

TOTAL

24

7
8

1

3

1

1

1

3

3
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1

1

6

1

36

Table 17
Comparison of Average Number of Years Teaching Experience with Average Number
of Years at Present School of Participants in the Four Schoo·1 Districts.
Average
No. Years
Teaching
Experience

Average
No. Years
at Present
School

Forrest-Strawn-Wing

11.1

9.5

Fairbury-Cropsey

12.4

10.9

8.1

6.5

Decatur (Administrators
and Counselors)

19.8

7.3

Decatur (Teachers)

12.6

7.4

School District

Newton
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Demographic Data
Demographic information provided by the superintendents from each site
gave.an indication of the total picture of the district.

In at least one

.

case, it is believed that the information provided was not accurate but this
was probably due to the fact that the terminology was not understood by the
administrator or the secretary who filled out the form.
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DEMOGRAPHIC DATA FOR DISTRICT
Fairbury-Cropsey Unit Dist. #3
1.

Entire district population

4300

2. Student population of the district

1214

3. Number of Elementary Schools (K-6)

1

4. Number of Middle or Junior High Schools (7-9)

1

5. Number of High Schools (10-12)

1

6. Number of Public Vocational-Technical Schools

0

7. Mean Income

1,714,201

8. Socio-Economic Classification (Rural, Urban,
Surburban? Lower, Middle, Upper? -- or
other appropriate designations)

Rural - upper middle

9. Per Pupil Cost

1,359.31

10. Average daily attendance

1167

11. Number of Students on Free Lunches

97

12. Budget Allocation for K-6 Career Education

14. Budget Allocation for 10-12 Career Education

*
*
*

15. Reimbursement received for K-6 Career Education

483.73

16. Rejmbursement received for 7-9 Career Education

163.09

13. Budget Allocation for 7-9 Career Education

17. Reimbursement received for 10-12 Career Education

10,834.18

18. Commitment to Career Education (System-Wide
Committee Formed? School Committee Formed?
Official Statement by School Board? -- or
other evidence of commitment)

1 and 5 yr. plan and
classroom activities.
Career Ed. Materials
Available. Title III
proposal devoted to
Career Ed. Equipment.

* Undesignated, included
in General Education
Budget

George Fyke, Career Ed. Director
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DEMOGRAPHIC DATA FOR DISTRICT
Jasper County Community Unit School District #1, Newton
1.

Entire district population

11,000

2. Student population of the district

2,387

3. Number of Elementary Schools (K-6)

6

4. Number of Middle or Junior High Schools (7-9)

3

5. Number of High Schools (10-12)

1

6. Number of Public Vocational-Technical Schools

0

7. Mean Income

$8,500.00

8. Socio-Economic Classification (Rµral, Urban, .
Sururban? Lower, Middle, Upper? -- or
other appropriate designations)
9. Per Pupil Cost

Rural - Middle

$1,250.00

10. Average daily attendance

2,164.04

11. Number of Students on Free lunches

Not available

12. Budget Allocation for K-6 Career Education

Not specific

13. Budget Allocation for 7-9 Career Education

Not specific

14. Budget Allocation for 10-12 Career Education

Not specific

15. Reimbursement received for K-6 Career Education

Approx. $2,000.00

16. Reimbursement received for 7-9 Career Education

Approx. $2,000.00

17. Reimbursement received for 10-12 Career Education

Approx. $35,000.00

18. Commitment to Career Education (System-Wide
Committee Formed? School Committee Formed?
Official Statement by School Board? -- or
other evidence of commitment)

Vocational Curriculum
Council Citizen s
Vocational Advisory
Council
Vocational Coordinator
Local School Board
Support
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1

DEMOGRAPHIC DATA FOR DISTRICT
Decatur Public School District #61
1. Entire district population

90,000

2. Student population of the district

18,884

3. Number of Elementary Schools (K-6)

25

4. Number of Middle or Junior High Schools (7-9)

5

5. Number of High Schools (10-12)

4

6. Number of Public Vocational-Technical Schools

1

7. Mean Income

$11,699.00

1969

8. Socio-Economic Classification (Rural, Urban,

Suburban? Lower, Middle, Upper? -- or
other appropriate designations)

9. Per Pupil Cost

Operating Cost 1974-75

10. Average daily attendance

Total ADA 1974-75

Urban-Middle

$ 1,428.36
16,834.93
3,394

11. Number of Students on Free Lunches

12. *Budget Allocati~n for K-8 Career Education

$ 8,475.00

13. *Budget Allocation for 7-9 Career Education
14. *Budget Allocation for 10-12 Career Education

$ 29,115.00

15. Reimbursement received for K-8 Career Education

$11,908.39

16. Reimbursement received for 9-10 Career Education

$17,093.98

17. Reimbursement received for 10-12 Career Education

$110,932.94

18. Commitment to Career Education (System-Wide
Corrmittee Formed? School Committee Formed?
Official Statement by School Board? -- or
other evidence of commitment.)

As approved by the
Board of Ed. A-160 Plan

*This does not include individual building budgets. These figures are Central
Administration (Vocational Office) figures only.
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Program Goa 1s
A number of goals were handed to the participants before the workshop
began in order for them to see the purpose for each activity and in order to
see the overall picture of the sequence of events during the week.

MONDAY
Introduction of participants and get-acquainted time.

PLANNING A CAREER GUIDANCE PROGRAM
Goals:
1. To understand the importance of planning in career guidance
program development.
2. To illustrate the importance of identifying and describing a
task that is to be carried out by others.
3. To become aware of the trends in career guidance.
4. To provide participants with an overview of the purposes,
processes and outcomes of this module.

ESTABLISHING GOALS· FOR A COMPREHENSIVE CAREER GUIDANCE SYSTEM
Goa 1s:
1. To make participants aware of the goals of a comprehensive
career guidance system.
2. To identify individual priorities with regard to comprehensive career guidance goals.
3. To demonstrate an approach that can be used for arriving at
group censensus on career guidance goals.

TUESDAY
NEEDS ASSESSMENT:

HOW WELL ARE GOALS BEING MET?

Goals:
1. To show the relationship between program goals and assessing
needs.
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2. To acquaint the participants with one means of assessing needs.
A NEEDS

ASSESSMENT MODEL

Goals:
1. To help participants understand that needs assessment involves a
variety of activities.
2. To give the participants a practical how to do it method for
assessing present career guidance programs and their future
direction.
11

11

3. To help the participants tailor a career guidance program to meet
the needs of students.

FIRST STEPS IN DESIGNING A CAREER GUIDANCE PROGRAM
Goals:
1. To help participants outline the program planning steps that
are needed to implement procedures to reach program goals.
2. To help participants determine who will be responsible for each
program planning step.
3. To help participants develop a schedule for completion of each
program planning step.
4. To help participants estimate the cost of each program planning
step.

WEDNESDAY
EVALUATING CAREER GUIDANCE PROGRAMS
Goals:
1. To help participants understand the career guidance program
evaluation cycle.
2. To help participants understand that making judgements about career
guidance programs requires the collection of data on all components
of the career guidance program from a variety of individuals using
a variety of data collection techniques.
3. To help participants plan how data is to be collected for the
evaluation of a comprehensive career guidance program.
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IMPLEMENTATION APPROACHES FOR A CURRICULUM-BASED CAREER GUIDANCE PROGRAMBasic Approaches
~als:

1. To understand the importance of a team approach to a curriculumbas~d career guidance program.
2. To understand the characteristics of several curriculum-based
career guidance implementation approaches.
3. To understand the elements (for example: physical facilities,
available staff, etc.) that affect choice of approach to implementing curriculum-based career guidance programs.

APPLYING CURRICULUM-BASED CAREER GUIDANCE APPROACHES TO A SCHOOL SETTING
Goals:
1. To learn how different curriculum-based career guidance approaches
can be used in a specific school setting.
2. To be able to select and justify an appropriate curriculum-based
career guidance approach for a specific school setting.

THURSDAY
PLACEMENT MODULE
(Optional)

ESTABLISHING OBJECTIVES FOR A COMPREHENSIVE JOB PLACEMENT PROGRAM
Goals:
1. To make participants aware of the objectives of a comprehensive
job placement program.
2. To demonstrate an approach that can be used for identifying
objectives and priorities for a school-based job placement
program.

ACOMPREHENSIVE VIEW OF A JOB PLACEMENT PROGRAM
Goals:
1. To acquaint the participants with the scope and variety of services
provided to students, teachers, counselors, supervisory staff, and
employers by a school-based job placement program.
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2. To acquaint the participants with the various organizational
patterns that exist for the delivery of job placement services.
3. To acquaint the participants with some trends that are taking
place with regard to job placement.
4. To help teams become aware of their orientation to job placement
as reflected by their rating of the Job Placement Program Objectives.
5. To assess the extent to which the Placement Program Objectives
are being met by present school efforts.
DETERMINING A JOB PLACEMENT PROGRAM PLAN OF ACTION
Goals:
1. To help participants establish job placement program priorities.
2. To help participants outline a plan of action for implementing
job placement program priorities.
3. To help participants determine who will be responsible for ·each
program planning ·step.
4. To cause participants to estimate the cost of activi.ties included
in their job placement action plan.
THURSDAY AND FRIDAY
Materials on Display
Conmunity Panel Discussion
Planning Time
Evaluation of Workshop
PLANNING AND DEVELOPING OF LOCAL DISTRICT-WIDE PROGRAM
Goals:

1. To illustrate through a display, materials and resources that .

are available for career guidance programs.
2. Using local speakers, discover how the community views the school
and what responsibilities are placed upon it.
3. To formulate a district-wide career guidance program plan.
4. Using a workshop evaluation instrument, determine the workshop
strengths and weaknesses.
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Conducting the Workshops
After four months of preparing and organizing, the workshops were
conducted. See the actual workshop in Table 18.
A brief description of the actual workshop activities can be described
in the following way:
The 5-day sessions can best be described in outline form.
Day 1 (Monday)

9:00 - 9:30 - Introduction of workshop leaders and participants and getacquainted time.
9:30 - 12:00 - PLANNING A CAREER GUIDANCE PROGRAM
Goals:
1. To understand the importance of planning in Career Guidance program development.
2. To illustrate the importance of identifying and describing a
task that is to be carried out by others.
3. To become aware of the trends in career guidance.
4. To provide participants with an overview of the purposes,
processes and outcomes.

Participant Activities:
1. Did the Missing Square Puzzle. Two teams were formed. Team A
was told to leave the room for 25 minutes while Team B received
four envelopes which each contained four pieces of a puzzle.
Team B members wrote a description of how Team A was to place the
puzzle together. At the end of 25 minutes, Team A returned and
following the direction, attempted to assemble the puzzle. The
purpose of the activity was to illustrate the articulate cooperation
needed among program planners.
2. Hear presentation, "What is a Career Guidance Program?"
1:00 - 3:00 - ESTABLISHING GOALS FOR A COMPREHENSIVE CAREER GUIDANCE SYSTEM
Goals:
1.

To make participants aware of the goals of a comprehensive
career guidance system.
2. To identify individual priorities with regard to comprehensive
career guidance goals.
3. To demonstrate an approach that can be used for arriving at
group consensus on career guidance goals.
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Activities:
1. Individuals took these 18 goals and placed them in priority order to:
1. Understand relationship of curriculum to career planning.
2. Understand how economic conditions affect career plans.
3. Appreciate community role in career development.
4. Understand significance of social systems within work setting.
5. Acquire a sense of independence.
6. Develop decision-making skills.
7. Develop skills to cope with a changing work world.
8. Develop awareness of preferred lifestyles.
9. Acquire effective interpersonal skills.
10. Understand and appreciate the discipline of work.
11. Develop career planning skills.
12. Implement educational and job placement goals.
13. Appreciate parental role in career development.
14. Develop a positive self concept.
15. Locate and use sources of occupational information
16. Develop positive attitudes toward work.
17. Develop values clarification skills.
18. Value human dignity.
2. Groups were formed and these small groups reached a consensus as
to priority goals.
3. The small groups then came together into a large group and, working
with the small group consensus of priorities, decided on the three
top priorities for the district.
Day 2 (Tuesday)

9:00 - 11:00 - NEEDS ASSESSMENT:

HOW WELL ARE GOALS BEING MET?

Goals:
1. To show the relationship between program goals and assessing needs.
2. To acquaint the participants with one means of assessing needs.
Activities:
1. Individuals wrote a one-page report which identified the three
areas (goal priorities) which needed the most attention at their
school.
2. In groups, a one-page report was written which identified the top
three priorities and also provided rationale.
3. Marked rating chart as to how well their school met each of the
18 goals listed above.
11:00 - 12:00 - A NEEDS ASSESSMENT MODEL

Goals:
1. To help participants understand that needs assessment involves a
variety of activities.
2. To give the participants a practical "how to do it" method for
assessing present career guidance programs and their future
direction.
3. To help the participants tailor a career guidance program to
meet the needs of students.
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Activities:
1. Heard a presentation, "A Needs Assessment Model .
2. Talked about what should go into a needs assessment instrument.
Examples were given of needs assessment instruments.
11

1:00 - 3:00 - FIRST STEPS IN DESIGNING A CAREER GUIDANCE PROGRAM
Goals:

1. To help participants outline the program planning steps that are
needed to implement procedures to reach program goals.
2. To help participants determine who will be responsible for each
program planning step.
3. To help participants develop a schedule for completion of each
program planning step.
4. To help participants estimate the cost of each program planning
step.
Activities:
1. Using the top 3 priorities as determined by the groups, and using
Program Planning Sheets, participants began deciding:
a. Steps to achieve goal
b. Who is responsible
c. Target Completion Date
d. Cost
e. Outcome

Day 3 (Wednesday)
9:00 - 10:00 - EVALUATING CAREER GUIDANCE PROGRAMS
Goals:
1.

To help participants understand the career guidance program evaluation cycle.
2. To help participants understand that making judgements about career
guidance programs requires the collection of data on all components
of the career guidance program from a variety of individuals using
a variety of data collection techniques.
3. To help participants plan how data is to be collected for the
evaluation of a comprehensive career guidance program.

Activities:
1. Talked
-

about methods of evaluating such as:
Interviews
- Trend analysis of class profile
Observations
- Trend analysis of course selection
Follow-up studies
and dropout rates
- Case studies
- Standardized tests administered to
students
2. Used the "Evaluation Matrix" and began to plan how the program
would be evaluated.
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10:00 - 11:00 - IMPLEMENTATION APPROACHES FOR A CURRICULUM-BASED CAREER
GUIDANCE PROGRAM - Basic Approaches
Goals:
1. To understand the importance of a team approach to a curriculumbased career guidance program.
2. To understand the characteristics of several curriculum-based
•career guidance implementation approaches. •
3. To understand the elements (for example: physical facilities,
available staff, etc.) that affect choice of approach to implementation curriculum-based career guidance programs.
Activities:
1. Listened to information presented as to the methods for implementing a curriculum-based guidance program.
2. Examined "Implementation Approaches. 11
1:00 - 3:00 - APPLYING CURRICULUM BASED CAREER GUIDANCE APPROACHES TO A
SCHOOL SETTING
Goals:
1. To learn how different curriculum-based career guidance approaches
can be used in a specific school setting.
2. To be able to select and justify an appropriate curriculum-base
career guidance approach for a specific school setting.

Activities:
.
1. Prepared and presented campaign speeches to support one of the
implementation methods.
2. Voted as to which of these methods for implementation of a
curriculum-based guidance program was best for Paige School:
- separate class
- infusion-and career center
-.infusion
- separate class and career center
- career center
- infusion and separate class
- infusion, separate class, and career center

(OPTIONAL)
Day 4 (Thursday)

9:00 - 10:15 - ESTABLISHING OBJECTIVES FOR A COMPREHENSIVE JOB PLACEMENT
PROGRAM

Goals:
1. To make participants aware of the objectives of a comprehensive
job placement program.
2. To demonstrate an approach that can be used for identifying
objectives and priorities for a school-based job placement program.
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Activities:
1. Took these 18 job placement goals and organized them according
to priorities:
1. Assist in educational program evaluation
2. Organize data bank for job placement applicants
3. Determine type of job placement program needed
4. Coordinate career planning and placement activities/services
• 5. Assist students in career planning
6. Persuade employers to hire school-age youth
7. Evaluate and improve job placement program
8. Obtain, post, and update job orders
9. Establish job placement program policies and operating
procedures
10. Provide consultant services for faculty
11. Teach job-seeking skills
12. Establish positive employer relationships
13. Implement accountability procedures
14. Screen and refer candidates for job interviews
15. Provide in-service training for job placement staff
16. Promote awareness of job placement program
17. Teach pre-employment skills
18. Persuade employers to tailor jobs to fit individuals
10:15 - 11:45 - A COMPREHENSIVE VIEW OF A JOB PLACEMENT PROGRAM
Goals:
1.

2.
3.
4.
5.

To acquaint the participants with the scope and variety of services
provided to students, teachers, counselors~ supervisory staff, and
employers by a school-based job placement program.
To acquaint the participants with the various organizational patterns that exist for the delivery of job placement services.
To acquaint the participants with some trends that are taking place
with regard to job placement.
To help teams become aware of their orientation to job placement
as reflected by their rating of the Job Placement Program Objectives.
To assess the extent to which the Placement Program Objectives are
being met by present school efforts. ·

Activities:
1. Listened to presentation concerning job placement objectives.
2. Did the Job Placement Objectives Interpreted.
3. Rated job placement objectives.
1:00 - 3:00 - DETERMINING A JOB PLACEMENT PROGRAM PLAN OF ACTION

Goals:
1. To help participants establish job placement program priorities.
2. To help participants outline a plan of action for implementing
job placement program priorities.
3. To help participants determine who will be responsible for each
program planning step.
4. To cause participants to estimate the cost of activities included
in their job placement action plan.
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Activities:
1. In groups and using Planning Sheets, the top 3 placement priority
goals were developed into procedures.

Day 4 &5 (Thursday & Friday)
PLANNING AND DEVELOPING OF DISTRICT-WIDE PROGRAM
Goals:
1. To illustrate through a display, materials. and resources that
are available for career guidance programs.
2. Using local speakers, discover how the cotT1Tiunity views the
school and what responsibilities are placed upon it.
3. To formulate a district-wide career guidance program plan.
4. Using a workshop evaluation instrument, determine the workshop
strengths and weaknesses.
Activities:
1. Observed through display, materials and resources that are
available for career guidance programs.
2. Discovered from a panel discussion how the comnunity views the
school and what responsibilities are placed upon it. Local
people on panel included:
--School Board Member
--Manufacturing firm representative
--Local business person
--Local professional person
--local farmer or agriculture representative
--Local Chamber of Commerce representative
--Local clergyman
The following questions were presented to the panel members before
the panel and discussion centered around them:
--Each panel participant will briefly describe various related
jobs in that area.
--What are the characteristics you see as important for workers
in getting a job?
--What are the characteristics you see as important for workers
in keeping a job?
--What kind of academic skills should be taught in schools that
would benefit people going into jobs in your field?
·
--What would you like to see schools stress as far as work.
training·skills are concerned?
--What is your philosophy of work? What is your philosophy
of leisure time?
--What is the occupational outlook for young people in your field
of work in this area? In Illinois? In the U.S.?
--What advice would you like to give schools as they go about
planning a career guidance program?
--In what ways can the community help the schools with career
education programs?
--What types of resources and services can the community offer
·the schools?
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3.
4.

Fonnulated a district-wide career guidance program.
Evaluated the workshop's strengths and weaknesses. (See
evaluation section)

•
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WO R K S H O P

MONDAY

TUESDAY

~;00-12:00

9:00-12:00

S C HE DUL E

WEDNESDAY
9:00-12:00

THURSDAY

FRIDAY

9:00-12:00

9~00-12:00

I

- Get Acquainted
- Overview·of
Workshop
- Planning a Career
Guidance Program

- Needs Assessment:
How well are goals
being met?
- Needs Assessment
Model

- Evaluating Career
.Guidance Programs
- Implementation
Approaches for a
Curriculum-Based
Career Guidance
Program

00

~

1:00-3:00

1:00-3:00

1:00-3:00

- Establish- - Continual
Material
ing
Display
Objectives
for a
-Community
Comp re hen- - Continue
Planning
sive Job
Panel
and
Placement
Program
Develop-District
ment
Planning
,
and
- A Comprehensive ·
Development
view of a
Job Placement
Program
-Material
Display
All Day

1:00-3:00

1:00-3:00

I

Establising Goals
·Fora Comprehensive
Career Guidance
System

First Steps in Designing Applying Curriculum
Based Career Guidance
a Career Guidance
Approaches to a
Program
School ·Sys tern

Continue 1 Determining
Planning · a Job
I Placement
and
Developing I Program
Plan of
I Action
I

I
I

Presentation
of Program
Overview and
Plans for
District Development and
Implementatio n

Workshop Eval
uation

Resource Persons ·
The CoOJTiunity Panels were composed of the following members:

FORREST-STRAWN-WING; FAIBURY-CROPSEY
PANEL PARTICIPANTS
Site "A"
Name

Address

Place of Employment

Wesley Bertram

502 N. Center
Forrest, IL 61741

Contracting Electrician
Board Member

Ernest Brown

Rt. 47 S
Forrest, IL 61741

Vice Pres. Gen. Manager
Corn Belt Hatcheries

Leonard Rieger

Box 188
Forrest, IL 61741

Rieger Motors

Leo Palen

316 W. Watson
Forrest, IL 61741

President First State
Bank

Gene Metz

R. R. #2

Farmer

Bill Masters

107 N. Center
Forrest, IL 61741

President Chamber of
Commerce
Master's Electric

Perry Zimmerman

Box 146
Forrest, IL 61741

Apostolic Christian
Church

Forrest, IL 61741
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IEWTOff PANEL PARTICIPANTS
Site "B"

Name

Address

Place of Employment

Joe Bierman

R. R. #1

Fanner

Vera Kirts

300 S. Scott
Newton, IL 62448

Director of Nursing
Newton Rest Haven

Mark Dougherty

101 W. Washington
Newton, IL 62448

Assistant Vice-President
Peoples State Bank

Dave Sheppard

R.R. #3
Newton, IL 62448

Norris Electric
Cooperative

Larry Dressback

R.R. #3

Newton, IL 62448

Personnel Manager
SEI Industries

Louie Meinhart

RFD
Wheeler, IL 62479

Board Member

Newton, IL 62448
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DECATUR PANEL PARTICIPANTS
Site C
11

11

Name

Address

Place of Employment

Gary Anderson

145 S. Water Street
Decatur, IL

Decatur Title Corp.
Board Member

Tom Newbern

825 N. Lowber
Decatur, IL

Wagner Casting Comp.

Bob Moore

122 E. William Street
Decatur, IL

Haines & Essicks

James Gresham

130 N. Water
Decatur, IL

First National Bank
Vice President

Bob Chamberlin

985 W. Pershing Road
Decatur, IL

Cooperative Extension
Service

Nancy Muirheid

250 N. Water Street
Decatur, IL

Chamber of Commerce

Rev. Walter Truex

1602 E. Moore Street
Decatur, IL

Central Church of God
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The following Books and Materials were presented to each of the four
participating school districts:
How to Plan a Cormrunity Resources Workshop
Career Education &The Curriculum, Monograph Series IX
Career Guidance Practices for Disadvantaged Youth
Bread & Butterflies (Teacher's Manual)
Career Education and the Elementary School Teacher
Career Education in the Middle/Junior High School
Career Education in the Academic Classroom
Career Education for Gifted and Talented Students
Career Education Survival Manual

Olympus Career Education Needs Assessment Instruments
Career Education Resource Guide

Career Survival Skills Teacher's Manual
Student Data Sheet (To accompany above manual)
Yellow Pages of Learning Resources
Values Clarification
Educator's Handbook for Secondary Career Guidance Programs
Career Education--What It Is and How To Do It
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Simply because the workshops are over, hopefully, does not mean that the
project is closed. A model plan which can be used by other districts to conduct similar workshops was compiled as one of the culminating activities of
the workshop.

One hundred fifty copies of the model are available through

the Curriculum Management Center at the Illinois Office of Education.
A final report prepared for the Professional and Curriculum Development
Unit of the Adult, Vocational and Technical Education Department of the
Illinois Office of Education was required and submitted.
Articles explaining the workshop purpose and procedures were submitted

to the following journals:
- American Vocational Association
- Illinois Career Education Journal
- American Personnel and Guidance Association

These three journal articles follow.
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Submitted to:

American Vocational Association Newsletter

by

Diane Blair

Positions:
Project Associate for "Career Education Resource
Laboratory" at Eastern Illinois University, 19751976.
Project Associate for "Locally Based Mode1 for Program Development" at Eastern Illinois University.
1976.
Project Director for i CARE (Combining Activities
· with Real Experiences)" Project, 1976-1977.
1

Places of Employment:
Glide High School, Glide, Oregon, 1957-1959.
Eastern Illinois University, 1975-1977.

Ma i1 i ng Address:
210 Buzzard Education Building
Eastern Illinois University
Charleston, Illinois 61920
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THREE IN-SERVICE WORKSHOPS: A WAY TO CHANGE THINKING AND TEACHING
By Diane Blair
How can career guidance concepts, which are so needed for becoming a part

of teaching, become a reality? A comprehensive career guidance system known
as PAGE 2 (Programmatic Approach to Guidance Excellence) and a project entitledJ
Locally Based Model for Program.Development were combined into an in-service
workshop for updating total district programs to included career guidance
concepts.
Groups of educators were taken through a number of activities. These
activities are not just like any ordinary activities. They were, rather, a
number of experiences which brought the participants from one level of thinking
to

a new level of comprehension all in the course of twenty-four hours of

instructional time.
Designed for either preservice or in-service, the instruction followed a
logical order:
1. A fun activity illustrated the necessity for explicit communication
between program planners and program implementers.
2. Through a programmed approach, a group consensus was reached as to
three of the most important goals for a comprehensive career guidance
program.
3. Using a rating instrument, the three top career guidance needs of the
group were identified and a comparison made between goals and needs.
4. To practice verbalizing these needs, a small group activity to simulate
writing a letter to an administrator was conducted.
5. The top three needs were then used to form an overall plan for implementing a career guidance program. Specific people were identified
as responsible persons for accomplishing each activity to reach the
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goal. Times for completion of program parts were set, and added
costs, if any, were estimated.
6.

A panel, comprised of community workers, discussed the labor outlook

needs of the area; this gave to workshop participants perspective for
making realistic plans.
7. Workshop leaders, as well as a group of workshop participants, met
with administrators to explain the proposed pl~n and determine if

the procedures outlined were realistic.

Participants also received

direction for further planning.
8.

Evaluation techniques for each step of the program were decided upon
and developed.

9.

Career guidance materials were displayed, discussed, and information
was given as to sources for their procurement.

10. Planning groups came together, an overall program was developed from
the parts, and details were worked out for the program's implementation.
11. An optional activity was determining goals and defining needs for job
placement.
Four school districts in Illinois participated in three workshops during
June, 1976. The PAGE 2 national dissemination seminar will be held at the
Americ~n Vocational Association Convention in Houston, Texas in December, 1976.
PAGE 2 materials will be sent to the states in January, 1977. 1 The final
report for the Locally Based Model for Program Development will soon be available through ERIC. 2
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Footnotes
1PAGE 2 (Prograrrmatic Approach to Guidance Excellence) Project under
contract with the U.S. Office of Education, is being developed by Dr. Marla
Peterson, Jan Treichel, Joyce Felstehausen, and Sharon Wiesemann of Eastern
Illinois University.
2Locally Based Model for Program Development with funds through the Division of Adult, Vocational and Technical Education, Illinois Office of Education,

was developed by Carol Sanders and Diane Blair at Eastern Illinois University.
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Blair
ABSTRACT

One way for school programs to become career oriented is through in-service
planning.

Two projects combined to form a very workable system for aiding schools

develop career guidance programs.

Teachers, administrators and counselors were

directed through a series of activities and came to be promoters through a stepby-step logical process.

The PAGE 2 Project developed these progranmed activities

which defined career concepts, goals, and needs. The Locally Based Model for Program Development Project took these activities and assisted workshop participants
in putting them into practice in school settings. At the end of a one-week workshop, each of the four districts had a plan for implementing a career guidance
program and was ready to implement it.
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IN-SERVICE: ONE WAY TO PRESENT CAREER CONCEPTS
TO TEACHERS
By Diane Blair
The common response to an in-service workshop is usually a "Ho-hum" attitude with conments such as, "Not this again!" following closely behind.

But,

if changes are to come about in education, teachers, counselors, and administrators must learn about these changes somewhere.

They do not just happen.

Not all educators go back to take university courses and if they did, they do
not always come in contact with the newest innovative methods and ideas.
Such is the case with career education concepts.

Ideally, teacher train-

ing institutions should be the first to illustrate to their students how to
integrate career concepts into their everyday teaching.

Enthusiastic teacher

trainees do not have established teaching techniques and could begin teaching
with a career emphasis.
Another approach is to retrain through in-service.

Career education is

catching on and is becoming more and more a relevant way of teaching.

Teachers

are taking a long look at what lies ahead of their students as far as the real
world is concerned. They are sizing up the needs of society, scrutinizing the
skills of students, and placing students at a need level. Then, after determining.where the students are, many programs are aimed at grooming students
for the day they leave school.
Both public schools and universities need assistance in gaining a clear
image of an overall system for altering their programs to become career oriented.

One in-service training system has been developed and tested with

four school districts in Illinois. The program works.
Three sites in Central Illinois were selected. These represented a
small district (Forrest-Strawn-Wing, under 1,000 school population with
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Fairbury-Cropsey district joining), a middle-sized district {Jasper County
surrounding Newton) between 1,000 and 2,500 school population, and a large
district {Decatur) with over 2,500 school population. These four districts
were selected primarily because they showed an interest for including career
concepts in the curricula and expressed desires to achieve career oriented
programs.
Materials used in the workshops were developed by the Programmatic
Approach to Guidance Excellence {PAGE 2) Project 1 with additional procedures
developed by the Locally Based Model for Program Development Project. 2
Eastern Illinois University, Charleston, Illinois, was the sponsoring agent
and offered the workshops for two hours credit through its Educational
Guidance Department. A total of seventy-eight participants were enrolled in
the three workshops and a district-wide program for each of the four districts
was f onnu 1ated •
The process for taking the participants through the activities included
the following steps:
1. A fun activity illustrated the need for explicit communication between
program planners and program implementers.
2. Goals for a comprehensive career guidance program were outlined, and
through a programmed approach, a group consensus was reached as to the
three most important goals.
3. The three top career guidance needs of the group were identified and
a comparison was made between.goals and needs.
4.

In order to verbalize these needs, a simulation exercise of writing
a letter to an administrator was conducted as a small group activity.

5. The top three needs were then developed into an overall plan for
implementation by identifying people to be responsible for accomplishing the tasks, times for completion of program parts, and
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additional costs, if any.
6. A community panel presented the needs of the community in relation

to labor outlook and opportunities and to give perspective to realistic plans.
7. Workshop leaders, as well as a number of workshop participants, met
with administrators to explain the plan, determine if the outline of
procedures was possible, and received direction for further planning.
8.

Evaluation techniques for each step of the program were developed.

9.

Plans for a follow-up to help insure continuity were laid out.

10. Career guidance materials were displayed, discussed, and information
was given for their procurement.
11. The small planning groups were brought together and an overall program was designed with details worked out for its implementation.
Perhaps the foremost comment coming from participants to the workshop
facilitators was, "You really made supporters for career education out of us."
One primary teacher who exclaimed profoundly on the first day of the workshop,
"I don't have time· for anything more in my classroom," became a leader and produced example after example of what could be done to integrate career concepts
with subject matter.

She also gave numerous examples of what she planned to

do this year with new ideas gained at the workshop.
No directives were given by the workshop staff as to what types of programs should be put into their plans.

It did happen that each district

decided on in-service tentering around career guidance.

Specific plans were

fonnulated in each district and this fall these workshops are taking place.
The process has, thus, become an "each one teach one" situation.
Very often the enthusiasm of workshop participants reaches a high level
during the week, and, if the workshop was at the first of the sunmer, that
excitement dwindles before the school year begins again.
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In September, one-

time enthusiasts fall back in the same pattern as they were the previous year.
This does not seem to be the case with the career guidance workshops.

Joseph

R. Delaney, Sr., the elementary guidance counselor in the Forrest-Strawn-Wing
district, stated at the end of September, which was four months after the workshops, "The teaching staff is imbued with such enthusiasm for career guidance
concepts that one hour and fifteen minutes of the Board of Education meeting
was devoted to a representative group·from the sunmer workshop. These teachers
asked to be placed on the agenda for the next board meeting and their request
was granted." Mr. Delaney states that the very high level of enthusiasm for
a career guidance program which was prevelant at the end of the workshop sti 11
exists and the plan formulated during the workshop is already in operation in
their school or will be by December 1, 1976.
At the other small district, Fairbury-Cropsey, George Fyke, Vocational
Coordinator agreed by saying, "There is a total commitment to the career
guidance concept by each of the participants and their high enthusiasm continues. As a result of the workshop last summer the high school faculty
has designed and are installing a career guidance unit so that each sophomore
will be able to plan a course of study for their junior and senior years which
is based on an occupa tiona 1 goa 1 • "
But this district's career guidance program is not only for FairburyCropsey High School. As with the other districts, in-service programs are
being conducted for the total district staff. Mr. Fyke added that the
administration has stated that one of the five in-service days will be devoted
to initiating a unit-wide career guidance/career education program for the
district. This was a part of their sunmer workshop p-lan.
The middle sized school district, Jasper County, which surrounds Newton,
Illinois, held an in-service program on the first day of school where they
conducted panel discussion concerning career guidance concepts.
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Workshop

~rticipants conveyed to colleagues career concepts as well as enthusiasm they
gained from participation in the sunmer workshop.

To spur others on to util-

izing career concepts, career guidance materials were also displayed. This
fall, along w1th the in-service day, the Newton district is developing a curriculum guide and has also added numerous career related materials for use by
faculty and students. Mike Stanley, curriculum director for the Jasper County
Schools evaluated this way:

"As a result of the workshop last summer, we have

~tablished a district-wide career education steering committee, have initiated
plans for a series of career guidance in-service days, and have started to develop a career education/career guidance curriculum guide."
In the large district, Jim Oettel, the Vocational Director for Decatur,
suggests that because of the workshop, "Career guidance is now viewed as an
essential part of the school curriculum. Through broad based participation, a
greater number of staff recognize and have assumed responsibilities for career
~idance activities." Decatur, along with Joliet, Sycamore, the Illinois Office

of Education, arid an outside evaluator, has received a grant from HEW for Experience Based Career Education which is a community based program for juniors and
seniors.
Thomas Jefferson Middle School in Decatur held a one-half day in-service
which directly resulted from the career guidance workshop •. A "Hands on Career
Fair" is currently being planned. Mr. Oettel states that the total implementation of a career guidance program by the staff at the middle school has been
developed very nicely.

"There has been a greater focus on occupations. 11

Apparently the reason these workshop procedures have been so successful
is that they bring into focus what career guidance really is and then very
carefully move participants step-by-step through a very logical and practical
procedure which ultimately reaches a specific workable plan.
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Perhaps the

activity most responsible for achieving success is that workshop leaders take
the initiative in meeting with administrators to form a bridge of understanding
between them and their faculties.

At this meeting, administrators make a

co1m1itment as to what procedures are feasible and possible.

Confidence to

surge ahead results and teachers are excited to see that their specific plan
is within the realm of reality.
Progress in career guidance can be attained if a spark of enthusiasm is
lighted in the minds of educators, if assistance is given for formulating a
step-by-step plan, and if there is administrative support.

In-service workshops,

such as these, seem to be one answer toward building school programs with longrange purposes, that is, helping young people prepare better for an adult
working life.
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Footnotes
1PAGE 2 (Progranrnatic Approach to Guidance Excellence) Project under
contract with the United States Office of Education is being developed by .
•

Dr. Marla Peterson, Jan Treichel, Joyce Felstehausen and Sharon Wiesemann
at Eastern Illinois University.
2Locally Based Model for Program Development with funds through the
Division of Adult, Vocational and Technical Education, Illinois Office of
Education, was developed by Carol Sanders and Diane Blair at Eastern Illinois
University.

They specify in the Final Report how PAGE 2 materials were used

as well as how in-service programs can best utilize the combination of these
programs. This final report will soon be available through ERIC.
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Blair
ABSTRACT
Through a ten step process, counselors, teachers, and administrators were
assisted in understanding career concepts, goals, and needs found in a career
guidance program.

PAGE 2 programmed activities were used as the principle

materials source and the Locally Based Model for Program Development Project
provided participants with practical ways to implement the knowledge learned
through these programmed activities.

Role responsibilities, time schedules,

costs, and outcomes were charted. After the one-week workshop, each district
was prepared for and enthusiastic about implementing the career guidance program they had formulated.

Leaders in the four districts report that the work-

shops were responsible for more fully developed career guidance programs.
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ONE WEEK AND TEN STEPS FROM A CAREER GUIDANCE PROGRAM
by Diane Blair
Students progress through school and enter into the working world.
•

inevitable.

It is

Earning a living is there for everyone - male and female; all

races; the able and the handicapped; the prepared and the UNPREPARED. Much of
one's lifetime is involved with working and yet, in our schools, very little
time is devoted to actually learning about the working world.

The very activ-

ities students must soon face are rarely mentioned in the classroom situation.
It is a rare class where students are taught such simple tasks as learning how
to fill out application forms correctly or practice the correct procedures for
interviewing for a job. Where in school do students have a chance to discuss
their strengths and weaknesses? What class allows students to discover and
verbalize their likes and dislikes, a part of them which they must understand
and accept in order to find the kind of work most suited for them during the
next fifty years of their lives.
A spokesman for a state employment agency stated recently, "So many people
who come in to use our services just do not know how to go about finding a job.
They are lost when it comes to knowing the basic procedures."

If people do not

know job sources and procedures, is it any wonder the unemployment rate is as
high as it is? People give up before they try all the available sources.
Of course, guidance programs are the answer but with budgets being cut
by nearly all districts, fewer and fewer guidance programs are resulting. The
responsibility, then, for combining life situations with math, science, language
arts, social studies, art, music, physical education and all the rest lies with
classroom teachers. This is not to say that individual and group counseling
are not important.

By no means.

It does say that there must be, however, as
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many career guidance people as there are counselors, administrators and teachers
fn every school.

By considering career guidance as an opportunity to make sub-

ject matter areas relevant, classroom teachers are in a position to continually
prepare their students for work situations.

It is looking beyond the immediate

page to life itself.
You quickly respond:

"But teachers are not accustomed to teaching career

guidance concepts. They cannot teach concepts they do not understand themselves!"
True. So much has been said recently about establishing career guidance programs
fn the schools.

cation programs.

Large amounts of money are being spent to achieve relevant eduIn-roads are being laid.

Progress is being made, but it is

a very difficult task to acquaint established teachers with any new process.

Combining career concepts with everyday teaching is no different.
Recently a set of materials was developed to accomplish the feteof:
(l} bringing into focus what career guidance actually is, (2) moving educators
from basic concepts to more sophisticated levels of thinking regarding career
guidance, and finally (3) developing a practical, specific plan for implementing a comprehensive district-wide program.

The materials, known as the

PAGE 2 (Programmatic Approach to Guidance Excellence) Project, and procedures
developed by the Locally Based Model for Program Development Project, were
combined into what appears to be a highly effective program for stimulating
interest and developing steps toward building a career guidance program.

Both

projects were developed at Eastern Illinois University in Charleston, Illinois
and were funded by the Bureau of Occupational and Adult Education, Office of
Education, United States Department of Health, Education, and Welfare and the
Division of Adult, Vocational and Technical Education, Illinois Office of
Education, respectively.
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Ten steps seem to illustrate these materials and procedures for developing
a career guidance program:
Step 1 - Missing Square Puzzle:

Half of the workshop participants wrote

the directions for the other half to follow in putting together a puzzle when
the second group returned to the room.

This fun activity illustrated the need

for itemized and explicit communication between program planners and program
implementers.
Step 2 - Career Guidance Goals:
eighteen career guidance goals.

Provided in the PAGE 2 materials were

Participants placed these goals in priority

order for their district. Through a programned approach, group consensus was
reached as to the three most important goals. At this point, participants
became aware of career guidance goals.
Step 3 - District Needs Identified: After deciding upon the three top
goals of a career guidance program, the needs of the district,as seen by the
group, were determined and these needs were then compared with the goals
reached by consensus in Step 2.
Step 4 - District Needs Verbalized:

In a simulated activity, each group

wrote a one-page letter to the administration expressing their feelings as to
the top three priority needs and the rationale behind these needs. The participant~ also marked a rating sheet as to how well their district was meeting
each of the eighteen goals. Again, the purpose was to bring into focus the
goals of an ideal program and have participants decide how well their own
district was meeting these ideals.
Step 5 - Planning a Program:

The results_were "light bulb" revealing.
Using the top three priorities as deter-

mined by the groups along with program planning sheets, participants began
deciding:

(a) steps which must be taken to achieve each goal, (b) person(s)

responsible for seeing that each step is completed, (c) target date for each
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step to be accomplished, (d) cost for accomplishing the step (if any), and
(e) outcome to be achieved.

Thus, item by item, the program was planned.

· Step 6 - Community Panel: What group of people can give the school better
practical advice about local employment needs than future employers of students
now in school? A panel of six people from the immediate community were brought
together to express fears and desires concerning job outlooks and the task of
the school in preparing students for the world of work.
cluded one each from the areas of:
school board, and clergy.

Representatives in-

business, industry, professions, agriculture,

Hearing the panel members express feelings related to

the needs of the area in relation to labor outlook and the job requirements
needed by successful workers, additional excitement was gendered to help participants plan a practical program.
Step 7 - Consultation with Administration: Workshop leaders, along with
a group of workshop participants, met with administrators to explain the proposed plan for implementing a career guidance program. The administration
advised the group as to the feasability of the plan and procedures; they also
confirmed or denied if such a plan was realistic and within the guidelines of
the district.

In each of the four districts, the administration was more than

eager to cooperate in the plan which had been formed by the workshop participants.
Step 8 - Evaluation Techniques:
were discussed.

Various methods for evaluating a program

Such methods included interviews, observations, follow-up

studies, case studies, trend analysis of class profile, trend analysis of
course selection, dropout rates, and standardized tests.

Use of an evaluation

matrix was discussed and a plan was outlined for evaluating each step of the
proposed district program.
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Step 9 - Materials Display:

To further illustrate to instructors how

career guidance concepts can be used successfully in a separate class ar~angement, or how a career center works, different types of materials were displayed,
explained and information was given for their procurement.
NOTE: An additional activity, especially for secondary counselors and
administrators, involved establishing objectives for a comprehensive job
placement program and taking participants through activities for planning and
implementing such a program.
Step 10 - Planning Groups Combine Program Parts: As a culminating activity
to tie all the parts together, each group brought back to the entire workshop,
plans for implementing the parts.

From these parts, a composite plan was

gathered and the rough edges of concern were smoothed out. The plans are being
implemented in four districts in Illinois at this time.
During that twenty-four hours of workshop class time, a plan was formulated,
approved by the administration, and parts were made ready for the opening day
of school this fall.

All four people responsible for the local workshop ar-

rangements, report that those plans have been partially or completely put into
effect. Mr. James Oettel, Vocational Director for the Decatur Schools, states,
11

The greatest achievement gained by the career guidance workshop last summer is

that career guidance is now viewed as an essential part of the curriculum.

11

At

Newton, Mike Stanley believes that, "Greater community involvement in the schools
has come about through the panel discussion by community leaders."
"The total commitment of each participant to the career guidance concept
came as a result of the workshop," states George Fyke, Vocational Coordinator in
the Fairbury-Cropsey schools. And finally Joseph Delaney, Sr., elementary guidance counselor at Forrest-Strawn-Wing Schools says, "There is more involvement
with a career guidance plan by the entire teaching staff.

114

We have spent a great

deal of time on career guidance and the workshop clarified our direction."
There are many ways to implement a career guidance program, but any
attempt must be made by a conscious and meticulous step-by-step process. To
simply tell.teachers to add to the curriculum new ideas is not enough. They
must be shown a way, in fact, they must first learn the concepts and then learn
how these concepts come about. What better way than an interesting, fun-type
learning situation such as the PAGE 21 and the Locally Based Model for Program
Development. 2
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Footnotes
1PAGE 2 {Programmatic Approach to Guidance Excellence) Project under
contract with the United States Office of Education is being developed by
Dr. Marla Peterson, Jan Treichel, Joyce Felstehausen, and Sharon Wiesemann
at Eastern Illinois University.
2Locally Based Model for Program Development with funds through the
Division of Adult, Vocational, and Technical Education, Illinois Office of
Education, was developed by Carol Sanders and Diane Blair at Eastern Illinois
University. They specify in the Final Report how PAGE 2 materials were used
as well as how in-service programs can best utilize the combination of these
programs. This final report will soon be available through ERIC.
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Chapter V

EVALUATION
After using the PAGE 2 materials, the first formal evaluation measure
was administered; in most cases, this was Wednesday afternoon.
ment was developed by the PAGE 2 staff.

This instru-

During these three days, partici-

pants identified and became familiar with the parts of a career guidance
program.
The following two days were spent in planning a specific program for
the district, their specific school, or, in some cases, even specific plans
for their own classroom use this year.
The following charts, along with the co1TU11ent sheets illustrate participants' expressions as to the effectiveness of the workshops.

It is in-

teresting and very rewarding for the workshop facilitators to study the
workshop participants' remarks.
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WORKSHOP EVALUATION
(After use of PAGE 2 Materials)
We would like to determine if: (1) the workshop met your needs.
(2) the workshop design and activities were
appropriate for achieving workshop objectives.
Directions: Please circle the number which best expresses your reaction to
each of the items below. Space for your comments is provided on
the bottom portion of the page.
1. The objectives of the
Clearly Evident
Vague
workshop were:
7 6 5
4
3 2 1
2. The organization of the
Excellent
Poor
workshop was:
7 6 5 4 3 2 1
3. Workshop materials and
Interesting
Dull
activities were:
7 6 5 4 3 2 1
4. The scope of the coverage
Adequate
Inadequate
was:
7 6 5 4 3 2 1
5. My attendance at the
Beneficial
Not Beneficial
workshop should prove:
7 6 5 4 3 2 1
6. Overall, I thought this
Excellent
Poor
workshop was:
7 6 5 4 3 2 1
Average Workshop Evaluation Ratings By Site
OrganiMaterials & Scope
Benefit
zation
Activities

Objectives
7

---..

....... .

-

.............. --

------

-

............. ·"' •..,.._a

......-........ 111- ...... -tit ............ i-,.

Overal 1
Effecitveness
41. ••

••'41'•

....... ~---

6

5

4
3

2

1

Site A: 6.34
B: 6.38
C: 6 .50

A: 6. 59

B: 6.85
C. 6.86
Site A - - -

A:
B:
C:
Site

6.38
A: 6 .45
A: 6.48
6.31
B: 6.31 B: 6.08
6. 53
C: 6.36 C: 6.61
B-.. - .. _... Site C ........ .
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A: 6. 55
B: 6. 23

C: 6.78

Workshop Evaluation
Keeping in mind the last two days only unless specified other wise, complete
the evaluation using the following scale:

.

(E) Excellent

(G) Good

(A) Average

(F) Fair

TOTALS OF THREE SITES
E

G

A

31

40

7

F

(P) Poor
N = 78

p

1. How beneficial to your needs were the materials

and resources that have been displayed? Comments:

2. How would you rate the panel discussion in helping
you understand what the community needs from the
schools? Comments:

52

12

18

42

9

3. How would you rate the district-wide plan which has
been formulated these last two days? Comments:

29

43

4

4. Rate the individual help you have received during
this workshop? Comments:

67

9

1

5. How well was the workshop organized? Comments:

44

26

7

11

1

6.

Was the amount of work appropriate for the length
of time involved? Comments:
-

63

15

59

18

56

18

3

1

7.

How would you recommend the 5-day workshop to
someone in another district? Comments:

8.

How would you recommend the first 3 days? Comment:

9.

How would you recommend the last 2 days? Comments:
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Evaluation Comments After Using PAGE 2 Materials
Site 11 A11

Stronger Workshop Features:
1. Activities. We were allowed to work individually and in a group. I
feel this was more beneficial to me than working entirely by myself or
always in a group.
2. Organization. Pleasant, helpful approach of leaders. Specific direction
and objectives.
3. The organization was extremely good. You have allowed relaxation with
your consideration and thoughtfulness.
4.

lt provided a variety of activities to keep us interested as well as
disbursal of information. Instructions were well done, clear, easily
followed.

5.

Excellent organization. Opportunity to work with goals, work in groups
to share ideas and formulate ideas gaining much career education information that we can use in our own district.

Weaker Workshop Features:
1. Lecturette.

I would prefer to delve into those materials on my own.

2.

In some small group work a few people would tend to dominate.

3.

Not enough time allotted for the small group activites which were to
result in a product.

4.

I feel some of the handouts used in the activities could have been better
planned.

5.

Numbering systems on early activities were confusing .•

Site 11 811

Stronger Workshop Features:
1.

Getting the members of the class involved with activities.

2.

Very well organized. Things .go off better than clockwork.
you two are human?)

(Are you sure

3. Composing ideas; working with the goals of career education; implementation approaches.
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4.

Good idea to do things in a group - get different ideas and meet different people. Ideas brought out that makes us realize we are teaching
careers in the classroom.

5. The value of Career Education became more evident and how it can be used
in the primary grades.
Weaker Workshop Features:
1. Probably a lack of time to spend on certain projects.
2.

Handouts for designing a career guidance program evaluation.

3.

Personally, I don't like lectures so would like to see these deleted.
Just pass out the lecturette.

4.

I felt very lost at times, for example, talking about and doing activities
that I didn't have enough background information on.

5.

I would like to have had more actual career material for elementary grades,
other than abstract ideas such as values, etc.

Site "C"
Stronger Workshop Features:
1. Activities which emphasized to me that there were definite gaps between
what I determined important and what we were doing and then I believe
I've felt some changes are necessary in my own thinking for adapting
this information.
2.

Leaders seem·ed to possess an excellent knowledge of the subject matter
and were well versed on getting all participants involved.

3. Repeated attempts to relate to practical and existing circumstances.
Very pragmatic.
4.

Clear.cut relationship between input and involvement and group decision
making.

5.

Lecturettes drew the day's objectives together. The instructors most
helpful and time well planned. Five hours went quickly.

Weaker Workshop Features:
1.

I didn't experience any weak features.

2. Would have liked to spend more time on some activities of developing model
for own use.
3. The lectures were at times hard to follow due to the speed at which they
were given.
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4.

I'm not sure how good our goals are in comparison to the needs of industry
and workers.

5.

Some HO's had terms and rating categories that I had trouble justifying.

Evaluation Comments After Thursday and Friday's Activities
Site "A"
Strengths:
1.

Really turned a lot of us who took course just for credit into salesmen
for career education.

2.

Community panel

3. Came away with materials that will be helpful.
4.

Appropriate subject matter. Help in areas we will need help in.
was not wasted in areas that we could easily cover ourselves.

5.

Excellent motivation; good enthusiastic leadership.

Time

Weaknesses:
1.

Need more definite statements of what is expected in each activity.

2.

Not being familiar with goals at very beginning.

3.

Reading of each school 1 s plans.

4.

Too much originality.left to participants in designing total programs.

5. Too short for materials to be covered completely.
Site 8
11

11

Strengths:
1. Getting to work on our actual problems.
2.

Resources and materials readily available.

3.

Small group as well as individual and total group involvement.

4. Made me aware of importance of teaching career education.
5. The citizens committee was very enlightening.
Weaknesses:
1.

It could have lasted two weeks.
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2.

Not enough time to spend on certain activities.

3. Time went really fast but yet something was accomplished.
4.

Moved a little too fast.

Site 11 C11

Strengths:
1. The discussions gave me a lot of ideas and insights to be used this
school year.
2.

Individuals were encouraged to relate the materials to their own teaching
situation, but also urged to work toward a plan for the whole district.

3. Very practical and down to earth.
4.

Community panel

5. Mixing of level and building areas.
Weaknesses:
1.

Larger panel discussion - longer.

2. Specific program for District 61.
3. A little rushed.
4.

Group sometimes a little noisy which made it hard to think and hear what
was being said.

5.

Final reports - somewhat long.
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CONCLUSIONS

To see a program from its conception to its completion, brings a real
feeling of gratification and fulfillment to its organizers, especially when the
participants express overwhelmingly what a change it has brought to their
thinking and how influential it.will be to their teaching.
It must not go unsaid that the PAGE 2 materials upon which these workshops were based are excellent materials and made the workshops take on a very
professional air. That does not say that the facilitators work was easy!
no means!

By

Before the materials were understood thoroughly, it was this facil-

itator's feeling that the materials would be much too academic for a group of
teachers who are always wanting an "easier way".

But, because many hours were

spent studying the materials and because the facilitators tried very hard to
outguess all foreseeable obstacles which might occur, and because the materials
were well organized and practical, the evaluations were, consistently, almost
too good to be true.
It should be indicated here that during the first three days, this writer's
part of the workshop was merely to keep things progressing smoothly since she
had done a major part of the organizing.

Mrs. Sanders was in charge and pro-

vided the leadership in the presentations.
Beginning on Thursday, we were the moderator for the panel and then assisted
individuals with ideas and direction as. they prepared their program plans.
position was assistant to the workshop leader.

Our

Perhaps being in the assistant

role gave us a better vantage point for providing a learning experience than if
we had been the primary leader because this writer was able to see reactions
and sequence happenings as they occurred.
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It was a great learning experience!

To conclude, it can be said that this field experience provided the writer
with the following primary learning situations:

1. Writing a proposal to secure funding.

This writer had written a pro-

posal while being an intern in the IMPACT Project but it was only a
simulated experience. This was the first proposal we had actually
written with the intent of securing funding.

The processes, requiring

both political skills combined with basic writing skills, were a
surprise to us and we soon recognized them to be a part of the game.
2.

Intricate organization needed in all phases. This also included being
extremely practical and able to visualize beforehand the physical and
educational concepts that must be thought through thoroughly.

3. Gaining a positive attitude even under adverse conditions. A positive
attitude is essential in any learning situation.

If one pre-supposes

that all people are good and that they striv·e to do what is best for
their students, and if one pre-supposes that teachers already have
started the long road to change, the participants involved will soon
far exceed the greatest expectations.
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